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Abilities in Motion Grades K-8 Toolkit Welcome Message from Rick

A Note from Rick Hansen:

I am delighted that you have decided to use this Abilities In Motion toolkit.

Following a car accident that left me paralyzed from the waist down, I had to learn how to navigate 
a world that was not entirely accessible for someone with a disability. I also had to challenge others 
to look beyond my disability to see the things that I was capable of achieving. That was why I took 
on the challenge of my Man In Motion World Tour in 1985, wheeling over 40,000km through 34 
countries to raise awareness of the potential of people with disabilities.

Many things have changed since 1985 and people with disabilities now have many more 
opportunities. However, we still have a long way to go.

Through the lessons, activities and resources in this toolkit, I invite your students to learn 
more about people with disabilities, while also learning about geography, weather systems, 
mathematical computation, and reading comprehension. Students are encouraged to empathize, 
problem solve, collaborate with peers, and communicate the importance of teamwork.

Thank you for your hard work and dedication to encouraging and empowering students throughout 
Canada. I am incredibly proud to support you and wish you every success.

Instead of one Man In Motion, it’s now many in 
motion. Young people are the pioneers of the future. 
There’s a long journey still ahead and we need their 
help to get there. The best is still to come. 

“

”

Copyright © 2020 Rick Hansen Foundation. All rights reserved. This toolkit or any portion thereof may not 

be reproduced, or sold without the prior written permission of the Rick Hansen Foundation.
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Inspired by the belief that anything is possible, Rick Hansen began the Man In Motion World Tour 
in 1985, wheeling 40,000km over two years. The Rick Hansen Foundation (RHF), established in 
1988, has made transformational change in raising awareness and removing barriers for people 
with disabilities and funding research for the cure and care of people with spinal cord injuries. 
Today, RHF is leading the movement to remove physical barriers to accessibility and inclusion in 
Canada for people with disabilities.

The Rick Hansen Foundation School Program: Empowering a New Generation of 
Accessibility Champions

The Rick Hansen Foundation School Program (RHFSP) is an integral part of RHF’s growing 
movement to improve accessibility in Canada for people of all abilities.

Rick believes deeply in the power of youth and their ability to change the world. Because of the 
guidance and support of his teachers, coaches, and mentors, he continues to be inspired to take 
action on issues that matter to him and follow his dreams.

The RHFSP provides educators with the tools and resources they need to empower youth 
to improve accessibility and inclusion in their schools and communities, and to focus on the 
potential of people  with disabilities. 

Teachers report that students who go through the RHFSP show greater empathy, demonstrate a 
greater interest in removing attitudinal and physical barriers in their schools, and make a greater 
effort to bring schoolmates with different abilities into group activities. 

The RHFSP actively helps RHF deliver on its mission to lead a national movement to improve 
accessibility and inclusion in Canada. 

Introduction
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Empower your students to make a difference in your school, community, and the world. The 
Abilities in Motion Toolkit increases awareness about the importance of accessibility and inclusion 
while changing attitudes about the potential of people with disabilities. Have your students 
try these fun and effective lessons to develop communication, teamwork, mentoring, creative 
thinking skills, and foster an understanding of social responsibility. 

This toolkit contains hands-on lessons and activities for kindergarten to grade 8 classes.

Abilities in Motion is very flexible and can meet the needs of different schools and groups. The 
resources can be used in many ways:

• As stand-alone lessons and activities or used consecutively for any duration of days   
 and/or weeks; or
• By a whole school or by a specific student group, grade, department or individual   
 classroom.

About the Abilities in Motion Toolkit: 
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Lessons

Grades Overview Curriculum Connections

Kindergarten
Accessible 
Classroom

Students read a book about a child with a 
disability or discuss pictures of people with 
disabilities. They consider how accessible 
their classroom would be for a student with a 
disability.

Personal and Social 
Development 
Language 
Mathematics 
Science and Technology 
The Arts

Kindergarten
We are Like 
Snowflakes

Students complete a T-chart on similarities 
and differences of snowflakes to learn that 
each snowflake is unique, just like people. 
Students compare similarities between 
children, including those with disabilities.

Mathematics 
Language 
Vocabulary Development 
Science 
Character Education

Grade 1
Everyone has 
Abilities

Students identify their own abilities and 
challenges, read a story about Rick Hansen 
and discuss how much we can tell (and can’t 
tell!) about a person just by looking at them.

Language Arts 
Social Studies 
Character Education

Grade 2
School 
Inspectors

Students learn about different types of 
physical disabilities and the barriers that can 
make getting around difficult for people with 
a disability. Students analyze different areas 
of the school to consider how accessible they 
are.

Language Arts 
Mathematics 
Social Studies

Grade 2
A Day in 
Your Shoes

Students will draw and decorate their own 
shoes from cardstock or paper and write a 
short snippet about themselves. Students 
learn that we may never fully understand how 
another person is feeling because we all have 
differences from one another, but we should 
always try to understand.

Language Arts 
Social Studies 
Character Education 
Critical Thinking 
Equity Education 

B. Lessons & Activities Overview
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Grades Overview Curriculum Connections

Grade 3
Let's Play: 
Accessible 
Playgrounds

Students explore ways to make school 
playgrounds accessible for everyone, 
including children with disabilities.

Science: Structures

Grade 3
Assumptions 

Students examine their first impressions of 
different roles people hold in society. (Eg. 
Artist, Athlete, Musician) These mind sets 
are challenged by introducing students to 
famous people with disabilities who hold 
these roles. 

Language Arts 
Social Studies 
Character Education 
Equity Education 
Communication 
Creative Thinking 

Grade 4
What's Your 
T10, 11 
and 12

Students learn about spinal cord injuries and 
their effects, and the ability of persons with 
disabilities to lead healthy, active and social 
lives.

Science 
Health 
Career Planning

Grade 5
On the Move

Students explore how slope and surface 
affect momentum and distance travelled 
by moving objects such as toy cars and 
wheelchairs.

Science: forces and motion

Grade 6
Accessible or 
Not?

Students analyze case studies to explore 
how physical spaces can be made more 
accessible.

Language Arts
Social Studies
Character Education
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Grades Overview Curriculum Connections

Grade 7
First 
Impressions 
and 
Stereotypes

Students discuss first impressions and the 
importance of seeing beyond myths and 
stereotypes about people with disabilities.

Language Arts
Social Studies
Character Education

Grade 8
Assumptions

Students explore the potential of people with 
disabilities and the importance of focusing on 
what people can do, not what they can’t do.

Language Arts
Social Studies
Character Education

Grade 8
A Day in the 
Life

Students create a "Day in the Life of" project 
about a person with a disability. Students 
view the video Changing the Conversation 
About Disability and journal their day-to-day 
activities over the course of a week.

Personal and Social 
Development
Language Arts Writing
Language Arts Media
Art

Activities

Grades Overview Curriculum Connections

3-8
Human Knot
(vision 
disabilities)

Students work together to figure out how 
to untangle their hands to make a circlet 
without breaking their chain of hands. Some 
students will wear blindfolds.

Physical Education
Social Studies
Language Arts 
(Communication)

K-8
Mural 
(physical 
disabilities)

Students work together to create a large 
poster. Students are assigned specific 
physical disabilities and use creative thinking 
skills to be artists.

Art
Social Studies
Language Arts 
(Communication)

Grade 4-8
Dance 
Routine
(hearing 
disabilities)

Students are put in pairs and given a dance 
routine that they must perform together. 
However, no one is allowed to speak.

Physical Education
Drama
Social Studies
Language Arts 
(Communication)
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Grades Overview Curriculum Connections

1-8
Obstacle 
Course
(vision 
disabilities)

Students learn to guide someone with a 
vision disability through a simple obstacle 
course. 

Physical Education
Social Studies
Language Arts 
(Communication)

K-8 
Sitting 
Volleyball
(physical 
disabilities)

Students learn the game of Sitting Volleyball, 
using a lowered net while sitting on the floor.

Physical Education
Social Studies
Language Arts 
(Communication)

2-8 
Sign 
Language 
Race 
(Hearing 
disabilities) 

Students learn a few simple American 
Sign Language signs to ask a question and 
communicate with peers.

Social Studies
Language Arts 
(Communication)

K-8 
Red Light, 
Green Light
(Vision 
Disabilities)

Students play a game of “red light, green 
light”, taking turns wearing blind folds to 
learn why it is important to have accessible 
crosswalks that use sounds.

Physical Education
Social Studies
Language Arts 
(Communication)

K-8 
Ramp it Up
(Physical 
Disabilities)

Students learn about assistive devices and 
how to play the game of boccia using simple 
materials.

Physical Education
Social Studies
Language Arts 
(Communication)

3-8 
The Elephant 
Game
(hearing 
disabilities)

Students learn the sign language signs for 
the letters S and B. They will use these signs 
to play a game with no talking.

Social Studies
Language Arts 
(Communication)

Lessons Overview
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3. LESSONS
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What’s The Big Idea? 
If someone has a disability, we 
can do things to make our spaces 
accessible.

KINDERGARTEN:
ACCESSIBLE 
CLASSROOM
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A. Lesson Overview

Curriculum Links
Personal and Social Development, Language, 
Mathematics, Science and Technology, The Arts

Learning Objectives
Students will be able to:

• Discuss the meaning of “disability”  
and “accessibility”.

• Identify that people with disabilities  
have some challenges that can be  
overcome with tools and help from others.

• Use estimation and measurement to  
understand physical accessibility.

• Communicate a story through  
center activities.

Opening Motivator
Students discuss what they know about 
disabilities and people they know with 
disabilities.

Main Activity
Teacher Reads: A Very Special Critter by Gina 
and Mercer Mayer followed by a discussion 
about disabilities. Students learn about 
accessibility and suggest ways to make the  
classroom accessible. Students look at 
illustrations of classrooms to identify 
accessibility features in the classroom.
Alternative activity to use pictures of children 
with disabilities doing every day activities. 

Conclusion
Students use various themed centers in the 
classroom to consolidate learning. 
  
Materials

• A Very Special Critter by Gina and Mercer 
Mayer

• Alternative to use pictures 
• Materials required to create themed 

centers
• Option to use Prezi: Accessible Classroom  

rickhansen.com/AIM-K-8

Lesson Length 
20 minutes, plus center activity time

Extension/Project Activities
30 minutes

Students assess the physical accessibility of the  
classroom using measurement and consider 
variables to record their investigation.

Assessment 
See Assessment Tools, section 2.

Have students complete a reflective journal or 
present an oral response.

http://rickhansen.com/AIM-K-8
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03

Opening Motivator 
Ask students if they know someone who has a 
disability. What kind of disability do they have? 
Do you know someone who uses a wheelchair? 
Encourage students who do know someone, to 
tell the class about that person, and how they  
use their wheelchair. 

Give students an example of someone you know 
and their disability (e.g. a grandparent who uses 
a walker or a cane). 

Definition of disability: When a part of your 
body works differently. This may make doing 
some things difficult. 

Main Activity  
1. Read: A Very Special Critter by Gina and 
Mercer Mayer.

2. Ask some or all of the following discussion 
questions as you read the story aloud to 
students: 

Alternative to reading the story: use pictures 
of children with disabilities doing everyday 
activities. Some examples are provided on p. 9. 
As an option, use the images in the   
Prezi: Accessible Classroom for this lesson. 

3. Show students a string measuring 50 cm 
to show the width of a child’s wheelchair and 
another string 40 cm to show floor-to-seat 
height of a wheelchair. Explain that when  

a person with a wheelchair can go to all the 
areas of a building or space it is an accessible 
space. 

4. Ask students to estimate the physical space 
of the classroom. If Alex came into our room 
with his wheelchair, what would we need to 
change so that he could use  
all the centers in the classroom? 

B. Lesson Plan

Kindergarten: Accessible Classroom

Discussion Questions

• Why do you think Little Critter was 
scared to meet Alex? 

• Why do you think Alex felt scared on his 
first day at school? 

• How did Little Critter and the other 
students make Alex feel welcome? 

• What could Alex do using his wheelchair? 

• Was there anything that Alex could do 
using his wheelchair that surprised you? 

• How did the other students help Alex? 

• How did Alex help the other students? 
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Conclusion 
Create different activities in various centers in 
the classroom. 

• Drama Centre: Invite students to create 
puppets of the characters in the book or 
pictures and tell a story. Include paper 
puppets with wheelchairs in the drama 
center.

• Writing Centre: Have students create a 
theme book. Each student contributes 
a page to “our classroom is accessible 
because”, or “we can make our 
classroom accessible”. Use a sentence 
starter and students draw their ideas. 

• Math Centre: 

• Students use pictures of wheelchairs 
as counters. Line up 10, then ask 
students to make a prediction: “What 
would 20 look like”? 

• Students draw a map of the room and 
label accessible areas. 

• Science Centre: Have students look 
at different types of wheels on various 
vehicles, including wheelchairs. Compare 
size, thickness, structure and function. 

• Art Centre: Students draw their 
classroom, library or playground. How 
will it look so that everyone can use the 
space including children in wheelchairs? 

• Reading Centre: Create a book display 
with books portraying stories about 
people who have various disabilities.

Kindergarten: Accessible Classroom

If someone has a disability there are things we can do to make our spaces accessible. 

Discussion Questions

• What are the children in the pictures 
doing? 

• What can the children do? 

• What might be difficult? 

• Some children in the pictures may 
have challenges we can’t see. What 
may those be? 

• Do you think it is easy for someone 
with a disability to do certain things? 

• What activities might be difficult? 

• Is there anything we could change to 
make it easier for the people in the 
pictures to do things in our classroom? 

• How could people make it easier for 
the children to do difficult activities? 

Take Away Message 
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• Construction/Building Centre: Students 
use Lego to build a wheelchair. They can 
draw a blueprint to plan their project and 
write the steps for building it. They can 
create ramps and lifts for the wheelchair 
they constructed.

Extension/Project Activity 
1. Explain to the students that they will assess 
their classroom to see how accessible it would 
be for a student with a disability. 

2. Place students in groups or pairs. Each group 
or pair will be given a piece of string which will 
be the width of a child-size wheelchair (50 cm) 
and another for the approximate height that 
a student using a wheelchair can reach. The 
students will use the strings to measure areas in 
the room to see whether there is enough room 
for a person with a wheelchair to move around 
and whether items are within reach.

3. Students record their findings and make a list 
of the barriers/inaccessibility points around the 
classroom

4. Guiding points:
• Look at the height of objects or shelves
• Look at the placement of areas or objects 

(reading area, coat hangers section, name 
tags, book shelves)

• Look at the placement of the tables and 
chairs 

Discussion
Students share what they listed on their 
recording sheet. Discuss how lack of access to 
parts of the class would be considered a barrier. 
How can we change these barriers to make the 
classroom more accessible? 

Assessment
See Assessments, Section 2.

Have students complete a reflective journal or 
present an oral response.

Kindergarten: Accessible Classroom
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Pictures for Discussion Teacher Materials
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Pictures for Discussion Teacher Materials
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What’s The Big Idea? 
We all have similarities and 
differences.

Children with disabilities are like us 
in some ways, and different in other 
ways.

KINDERGARTEN:
WE ARE LIKE 

SNOWFLAKES
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Curriculum Links
Mathematics, Language, Vocabulary 
Development, Science, Character Education, 
Fine Motor Skills 

Learning Objectives
Students will be able to:

• Use Language, Math and Science to  
explore similarities and differences.

• Describe similarities and differences  
using a T-chart. 

• Discuss similarities and differences among 
children, including those with disabilities.

Opening Motivator 
Use a choral reading of a poem to introduce the 
theme of snowflakes through language. 

Main Activity
Students complete a T-chart on similarities and 
differences of snowflakes to learn that each 
snowflake is unique, just like people. Students 
compare similarities between children, 
including those with disabilities.

Conclusion
Students create paper snowflakes that are 
displayed as a “We are all snowflakes” bulletin 
board. 

Materials
• Pictures of snowflakes (see p.5 for 

examples) 
• Pictures of children (see p.8 for 

examples) 
• Scissors, paper, glue
• Pictures of your students 
• Option to use Prezi: We Are Like 

Snowflakes rickhansen.com/AIM-K-8

Lesson Length
20 minutes, plus center activity time

Optional Extension Activity
Students catch a snowflake on black paper and 
then inspect the snowflake with a magnifying 
glass or microscope.
 

A. Lesson Overview

Kindergarten: We Are Like Snowflakes

http://rickhansen.com/AIM-K-8
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Opening Motivator
Circle Time 

Read the following poem with snowflake finger 
puppets, and invite your students to read along. 

Five little snowflakes
Falling at my door
One flew away
And then there were four

Four little snowflakes
Falling down to me
One flew away
And then there were three

Three little snowflakes
Falling down to you
One flew away
And then there were two

Two little snowflakes
We are having lots of fun
One flew away
And then there was one

One little snowflake
Sitting in the sun
It melted away
And then there were none

Main Activity 
Show pictures of snowflakes. Some examples 
are provided on p. 5-7. Ask students to list 
words that describe the snowflakes.

As an option use images in Prezi,  
Prezi: We Are Like Snowflakes 
rickhansen.com/AIM-K-8

  

Ask the students what they notice is the same 
about all the snowflakes?

Make a T-Chart with students: 

What is the same 
about these 
snowflakes?

What is different 
about these 
snowflakes?

• All snowflakes are 
cold 

• All snowflakes fall 
from the sky 

• All snowflakes are  
six sided 

• All snowflakes have  
different patterns 

• All snowflakes are  
different sizes

 

Tell students: Did you know that you are like a 
snowflake?  
People are like snowflakes. We all have some 
things that make us the same and some things 
that make us different. 

B. Lesson Plan

Kindergarten: We Are Like Snowflakes

http://rickhansen.com/AIM-K-8
http://www.rickkhansen.com/SchoolPrezis   
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Show students several photographs of people 
who have visible similarities and differences, 
including some people with disabilities. Some 
examples are provided on p. 8-10. Create a new 
T-Chart:

What is the same 
about the people in 

each picture? 

What is different 
about the people in 

each picture?

• Three of the 
children are boys

• Two of the children 
are wearing pink 
mittens 

• One person in 
picture 1 and one 
person in picture 3 
use wheelchairs

• One of the children 
is shorter than the 
rest

• Only one of the 
children in picture 
1 uses a wheelchair

• The people in 
picture 3 are older

Ask the students if the people might have some 
differences we can’t see. Discuss similarities 
and differences we have in the things we like 
to do, or preferences (e.g. I like spaghetti but 
don’t like meat loaf).

Explain that the boy in picture 2 is the same 
person as the man on the right in picture 3. His 
name is Rick Hansen. He had an accident when 
he was 15, that is why he now uses a wheelchair. 
He is famous for wheeling around the world. 
Today he talks with people in many places about 
disabilities. He wants everyone to know that we 
all have similarities, whether we have a disability 
or not. People with disabilities like to do many of 
the same activities that we all do. 

Center activity 
1. Explain that we are like snowflakes. We have 
some things that make us the same and other 
things that make us different. All children are 
like us in some ways, and different in other ways 
- including children with disabilities.  
We can see some differences and similarities, 
but there are also similarities and differences 
that we cannot see. 

2. Students create their own snowflakes. 
Students look at each other’s snowflakes. They 
are all snowflakes but they are all different. 
Students glue a photo of themselves in  
their snowflake. Display snowflakes in the class 
on a “We are all snowflakes” bulletin board.

 

Optional Extension Activity 
If it is winter, take students outside with a black 
piece of paper to ‘catch’ a snowflake. Students 
inspect snowflakes and view them with a 
magnifying glass or microscope.

1. Fold a square piece of paper in half. 

2. Fold this in half again. 

3. Fold it again to make a triangle. 

4. Cut into the triangle being careful to 

not cut the triangle fold completely. 

How to Make a Snowflake

Kindergarten: We Are Like Snowflakes
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Snowflakes

Photograph courtesy of Electron and Confocal Microscopy Laboratory, Agricultural Research 
Service, U. S. Department of Agriculture.

Kindergarten: We Are Like Snowflakes
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Snowflakes (continued)

Photograph courtesy of Electron and Confocal Microscopy Laboratory, Agricultural Research 
Service, U. S. Department of Agriculture.

Kindergarten: We Are Like Snowflakes
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Snowflakes (continued)

Photograph courtesy of Electron and Confocal Microscopy Laboratory, Agricultural Research 
Service, U. S. Department of Agriculture.

Kindergarten: We Are Like Snowflakes
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We Are All Different

Kindergarten: We Are Like Snowflakes
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We Are All Different (continued)

Kindergarten: We Are Like Snowflakes
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We Are All Different (continued)

Kindergarten: We Are Like Snowflakes
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What’s The Big Idea? 
Everyone has abilities, including 
people with disabilities. If someone 
has a disability, some activities will 
be challenging, but this doesn't mean 
there isn't a way to overcome the 
challenges and experience success.

GRADE ONE:
EVERYONE 

HAS ABILITIES
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A. Lesson Overview

Curriculum Links
Language Arts, Social Studies

Learning Objectives
Students will be able to:

• Use various forms of communication to  
convey meaning and express themselves.

• Identify that someone with a disability  
can lead a fulfilling life.

• Develop empathy for others and  
acknowledge and respond to  
others' feelings. 

• Identify abilities of people who use  
wheelchairs.

• Explain the capacity of people with  
disabilities to engage in activities that  
all people enjoy.

Opening Motivator
Students play a game where they identify 
their own abilities and challenges. The activity 
is followed by a discussion about how much 
we can we tell about everyone’s abilities and 
interests just by looking at them, and that 
people with disabilities have many abilities and 
interests that we can’t see.

Main Activity
Read Boy In Motion: Rick Hansen’s Story, 
followed by discussion questions.

Conclusion
Students create an illustrated page to create 
a class book or their own illustrated book, or 
create a word collage.

Materials
• Chart paper 
• Boy In Motion: Rick Hansen’s Story
• Student assignment handout 

Lesson Length 
45 minutes

Extension/Project Activities
30 minutes 

Students write letters to Rick Hansen 

Assessment 
See Assessment Tools, Section 2

Grade One: Everyone has Abilities
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Opening Motivator 
Step Up Game:

Students stand in a line. Ask students to step 
forward if the statements apply to them. 

Read a series of questions about qualities 
that children possess, starting with outwardly 
observable characteristics, progressing to less 
obvious qualities. If the statement describes 
them, students step forward. Students step  
back to the starting point on the line before 
reading the next statement. Emphasize how 
there are many students who stepped forward 
for some statements, and few for others 
statements. Add more suggestions based on  
the composition of your class. 

• I have brown eyes 
• I am six years old 
• I like to eat spaghetti 
• I play sports on a team 
• I am a good reader 
• I like to go to the playground 
• I am good at running 
• I have trouble writing my ideas 
• I like playing outside games
• I like playing board games
• I make friends easily 
• I am good at building with Lego or blocks

• I find it hard to use scissors 
• I like to help my friends

Class Discussion:  
Ask the students to think about how some 
students had some qualities that were different 
from others in the classroom. 
 
Create a T-Chart with columns with the titles 
“Can See” and “Can’t See”. Repeat the 
statements and ask students which ones we can 
(and can’t) see by looking at the students in our 
class. How much can you tell about everyone’s 
abilities and interests just by looking at them? 
Were the children who stepped forward always 
the same? What kinds of things do all your 
classmates have in common?

Ask students what they know about people with 
disabilities. 

Often when people look at others with a 
disability they only see what they cannot do. 
Just like our previous activity people with 
disabilities have many abilities and interests 
that are similar to our own, but are sometimes 
ones that we can’t see. Sometimes people with 
disabilities may do the same activities but in 
different ways. 

B. Lesson Plan

Grade One: Everyone has Abilities

We can’t tell everything about a person by looking at them.  We all have things we are good at, 
and other things that are challenges. Just because a person with a disability may find some 
things difficult, it does not mean they are not good at other things. People with disabilities 
find lots of ways to do everyday tasks. 

Take Away Message 
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Main Activity - Understanding the Spine 
1. We are going to learn about someone who 
has a disability, Rick Hansen. Show the picture 
of the front cover of the book Boy in Motion: 
Rick Hansen’s Story. 

2. Pre-reading discussion: What can you tell 
about Rick from this picture? He accomplished 
something famous. What do you think that 
might be? 

3. Select excerpts you think are appropriate 
for your students or abbreviate the story as you 
read. 

4. Create a T-Chart with students identical 
to the T-Chart in the opening activity. In this 
T-Chart look at Rick after his accident and 
his abilities. What are the characteristics 

and qualities we can see? What are the 
characteristics and qualities we can’t see? 

Conclusion
• Students illustrate a scene from the story or 

something they learned from the story. They 
write a sentence about their illustration. The 
stories can be compiled into a class book. 

• Students create a mini book report. 
Students fold a page into four, creating a 
mini book. Students create a front cover 
and use the remaining pages to illustrate 
three favorite parts of the story and write a 
sentence about each illustration. 

• Students complete a word collage. Write 
the title of the book in the center of a sheet 
of paper. Students look through magazines 
for words, phrases, and sentences that 
illustrate or tell something about the book, 
or skim through the book itself to select 
words that can be artistically illustrated on 
their collage. 

Extension/Project Activity 
Ask students what they would like to ask or say 
to Rick. Now that you know about Rick and a 
little about disabilities, what questions would 
you like to ask Rick? You are welcome to send 
students’ letters to the Rick Hansen Foundation. 

Assessment
See Assessments, Section 2.

Grade One: Everyone has Abilities

Discussion Questions

• What happened to Rick when he went 
on a fishing trip? 

• How did Rick feel when he had to stay 
in the hospital? 

• Was Rick able to go fishing again? 

• What could Rick do using his 
wheelchair? 

• Do you think it was easy for Rick to do 
things in his wheelchair (e.g. camping, 
fishing or wheeling around the world)? 

• How could people make it easier for 
Rick to do things using his wheelchair? 
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What’s The Big Idea? 
We may never fully understand how 
another person is feeling because 
we all have differences from one 
another, but we should always try to 
understand. 

GRADE TWO:
A DAY IN 

YOUR SHOES
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Curriculum Links
Language Arts, Social Studies, Character 
Education, Critical Thinking, Equity Education 

Learning Objectives
Students will be able to:

• Be aware of others’ feelings 

• See situations from other points of view 

• Identify and reflect on empathetic 
responses to situations 

Opening Motivator
Show clip about Emily De Boer:    
          youtu.be/ym6a9MjEJj4

Main Activity
After showing the clip, ask students some 
discussion questions to assess their 
understanding of the story. Then, introduce the 
“A Day In Your Shoes” activity. Model the steps 
of the activity to make sure students understand 
their task. Then, students will complete “A Day 
in Your Shoes” activity independently. Students 
will be asked to read the scenario and engage in 
a short discussion. 
 
Give students 10-15 minutes to discuss, write or 
draw responses on the chart paper provided.

Conclusion
Gather groups back as a class. Have groups 
introduce their shoebox and scenario and 
present their findings to the class. 
  
Materials

• Shoe template 
• Emily De Boer clip: 
          youtu.be/ym6a9MjEJj4

• Felts 
• Chart paper 
• Scenario cards 
• Shoeboxes 
• Different types of shoes 

Lesson Length 
45-50 minutes 

Extension Activity: A Walk in My Shoes 
30 minutes

Students will draw and decorate their own 
shoes from cardstock or paper and write a short 
snippet about themselves. The shoes will be 
displayed on the bulletin board or hung around 
the classroom. 

A. Lesson Overview:

Grade Two: A Day In Your Shoes

http://youtu.be/ym6a9MjEJj4
http://youtu.be/ym6a9MjEJj4
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Assessment
• Class discussion 
• Reflective journal 
• A Walk In My Shoes craft 

Take Away Message 
We may never fully understand how another 
person is feeling because we are all different 
from one another. However, we should always 
try to understand how the other person is 
feeling because our behaviour towards other 
people have consequences. 

Grade Two: A Day In Your Shoes
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Pre-Class Preparation 
• Print out shoe templates 
• Print out scenario cards and glue them 

onto the back of the shoe templates 
• Write discussion questions on chart paper 
• Write reflection questions on the board or 

on chart paper 
 
Opening Motivator 
Show the class the clip about Emily De Boer. 
 
Main Activity 
After the read aloud, ask your students 
some discussion questions to assess their 
understanding. 
 

Discussion Questions

1. What happened to Emily? 

2. How did you think Emily felt when the 
doctors told her that she couldn’t use 
her legs anymore? 

3. Emily loved playing sports, hanging out 
with her friends and doing other things 
when she could still use her legs. Did she 
stop doing the things she loved when she 
found out she couldn’t use her legs? 

4. How did Emily’s friends treat her?  

5. How does Emily want to be seen and 
treated? 

Then, introduce the “A Day In Your Shoes” 
activity. Tell the students they will be working in 
groups. Then, show students the prepared shoe 
template with the scenario card glued on the 
back.  
 
Tell students: “Each group will be a pair of shoes 
(show class shoe template). Behind each pair 
of shoes, there will be a scenario card glued on 
the back (flip shoe template over and show the 
class the scenario glued on the back).  
 

Note 
Alternatively, you may collect shoes and shoe 
boxes as part of your materials for this lesson. 
Then, glue the scenario cards underneath the 
top of the shoe boxes. This step would allow 
students to have a more hands on experience 
with this activity.   

 
First, I would like you to read the scenario card. 
Then, as a group, I would like you to answer the 
following questions.  
 
Draw students’ attention to the chart paper with 
the pre-written questions.  
 

Ask students: 
1.  How would you feel if you were the  
 person in this scenario?  
2.  How would we want to be treated if we  
 were the person in this scenario?  

B. Lesson Plan:  

Grade Two: A Day In Your Shoes
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“While you talk about these questions, I 
would like you to write or draw your answers 
on the chart paper and with markers that I 
will be handing out.” 
 
Model what you would like to accomplish with 
an example. As a class, read the scenario and 
discuss the questions. Then, write or draw 
student responses on chart paper.  
 
Once students are able to understand their 
task, separate students into groups. Have 
special or a class helper help you hand out the 
necessary materials (shoeboxes, chart paper 
and markers).  
 
Give students 10-15 minutes to discuss and 
write or draw their findings on the chart paper 
provided.  

Conclusion 
After, bring the groups back as a class. Have 
each group present their findings by reading 
out the scenario and providing insight into their 
responses on the chart paper.  
 
Conclude your activity with a reflective journal 
piece, whether it’s on paper or in their writing 
journals. Students will reflect and answer the 
following questions: 

• Tell me one thing you learned from doing 
this activity. 

• Why is it important to learn about this? 
• What can we do to help? 

 

Extension Activity: A Walk In My Shoes 
Have students brainstorm about themselves.  
 
Then, pair students up to help each other trace 
their shoes on cardstock or paper. Students will 
draw and decorate their shoes and write a short 
sentence about how they could show empathy 
towards someone else. Provide students with 
some examples: 

• “If I see someone sad, I could...” 
• “If I see someone sitting alone, I could...” 

 
After the students are done writing, have 
them cut out their shoes. The shoes and the 
accompanied writing piece will be glued onto 
construction paper.  
 
Display the shoes on the bulletin board or hang 
them around the classroom as a reminder of 
this activity.  
 
Assessment 

• Class discussion 
• Reflective journal 
• A Walk In My Shoes craft 

Grade Two: A Day In Your Shoes
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Scenario Cards (K-1)  
 
 
 
 
 
 
 
 
 
 
 

IN THEIR SHOES
Ava was called a mean name and starts to 
cry. 

IN THEIR SHOES
Sanjini is new to the school and has no one 
to play with during recess.  

IN THEIR SHOES
Rick was in a terrible truck accident and 
can’t use his legs anymore.  

IN THEIR SHOES
John is blind and uses a cane to feel his 
way around the classroom and school. 

IN THEIR SHOES
Isaac is always getting into trouble 
because he can’t sit still on the carpet.  

IN THEIR SHOES
Katie has to sit in a wheelchair, she would 
love to play basketball with other people. 

Grade Two: A Day In Your Shoes
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IN THEIR SHOES
During recess, Ava was being teased about 
her hair. Ava starts to cry. 

IN THEIR SHOES
Sanjini is new to the school. Her family is 
from India, so her English isn’t very good. 
When she speaks, you see several 
kids laughing.  

IN THEIR SHOES
Rick was in a terrible truck accident and 
the doctors told him that he would never 
be able to use his legs again.   

IN THEIR SHOES
John is blind because he lost his sight from 
cancer. To get around, he uses a cane to 
find his way around the classroom and the 
school.  

IN THEIR SHOES
Isaac always fidgets and can’t sit still on 
the carpet. During carpet time, he often 
gets in trouble with the teacher for not 
sitting still and listening. 

IN THEIR SHOES
Katie can’t use her legs and uses a 
wheelchair to move around. At lunch, 
Katie says that she loves basketball and 
would love to have a chance to play with           
other kids.  

Scenario Cards (Grades 2-3)  

Grade Two: A Day In Your Shoes
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What’s The Big Idea? 
There are physical barriers to 
inclusion and there are steps that can 
be taken to improve the accessibility 
of communities.

GRADE TWO:
SCHOOL 

INSPECTORS
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A. Lesson Overview

Curriculum Links
Language, Mathematics, Social Studies

Learning Objectives
Students will be able to:

• Explain different disabilities (vision,  
hearing and physical). 

• Identify barriers that may be faced by  
a person with a disability.

• Develop ideas for removing barriers  
and improving school accessibility.

• Discuss potential solutions for  
overcoming unique challenges  
for people with disabilities.

Opening Motivator
Students look at pictures of people with 
disabilities to identify three different types of 
disabilities. 

Main Activity
Students learn about three types of physical 
disabilities and barriers. Students are school 
inspectors and work in small groups to 
investigate the accessibility of their school. 
Students consider ways they might be able to 
improve their school’s accessibility. 

Conclusion
Students share their findings and discuss the 
importance of accessibility, and select one 
solution for addressing a barrier. 

Materials
• Student copies of School Inspector 

worksheets 
• Rulers/tape measures, pencils, detective 

dress-up gear School Inspector Badges 
(optional) 

• Option to use Prezi: School Inspectors 
rickhansen.com/AIM-K-8

• Option to use simulation gear: 
• Vision: blindfold, sleeping mask, or 

goggles smeared with Vaseline 
• Hearing: earplugs 
• Physical: crutches or borrowed 

wheelchair 

Lesson Length 
45 minutes

Extension/Project Activities
30 minutes

Students analyze their own daily activities for 
accessibility. Option to use Understanding 
Barriers worksheet. Students learn about ways 
to overcome barriers through tools and  
help from other people. 

Assessment 
See Assessment Tools, Section 2

Self Assessment:
3-2-1 Summary, Appendix K: Instructional 
Strategies

http://rickhansen.com/AIM-K-8
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03

Preparation 
• Tell the students to bring detective gear to 

school on this day (e.g. hats, magnifying 
glasses, long coat, tie and clipboards). 
Students will be acting as school 
inspectors. Send take-home slips with 
students to remind them to bring these 
items. 

• Investigate if your schools’ fire alarm uses 
flashing lights for persons with hearing 
impairments. 

• Prepare staff in various areas of the 
school. Inform them that students will be 
entering various areas of the school to 
investigate accessibility. 

• You may like to refer to A Guide to 
Accessible Play Spaces resource available 
at rickhansen.com/schools or use the 
Prezi: School Inspectors for this lesson. 
Both resources have images of accessible 
playgrounds and accessibility features of 
the built environment. 

• Read School Inspector, Teacher Notes

Opening Motivator 
1. Show pictures of people with disabilities 
(examples provided on p. 6). Review the three 
types of disabilities in these pictures. (5-10 
minutes)

• Vision disability or being blind or partially 
sighted – you have trouble seeing, you 
might use a sensing cane, a seeing-eye 
dog, or very strong prescription glasses

• Hearing disability or being Deaf or hard 
of hearing– you have trouble hearing, you 
might use sign language to communicate 
or a hearing aid device.

• Physical disability – you do not have the 
use of your whole body, such as arms 
and legs. You might use a wheelchair, leg 
braces or an artificial limb (prosthetic 
limb). 

2. Start a discussion with the following 
questions: "Do you know anyone who has a 
disability like the people in these pictures?”, 
“How are they similar to you?" "What CAN they 
do?"

3. Discuss disabilities in more detail. Some 
discussion starters:

• "What does 'blind' or 'partially sighted' 
mean to you?" 

• "What does Deaf or hard of hearing mean 
to you?" 

• "Is blindness/deafness always a 
disability?" 

• "Can you always tell if a person has a 
physical disability?" 

• "Is it always obvious?"

To have a disability means a person is unable 
to use certain parts of the body. This does not 
necessarily mean that they can't do things 
that everyone else can do. It just means that 
sometimes they need tools such as a wheelchair 
to help them accomplish tasks, or change the 
way they do things. 

B. Lesson Plan

Grade Two: School Inspectors

http://www.rickhansen.com/schools
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We are going to look at how we can change 
our environment to ensure that people with 
disabilities can be included and do everything 
that everyone else can do. 

Main Activity 
1. Explain that sometimes there are obstacles 
that prevent people from doing something. Give 
students some examples (e.g. not tall enough to 
be allowed on a ride at the amusement park).
If a person has a physical disability then they 
would not be able to use the stairs. Stairs would 
be a barrier. 

• If a person has a vision disability then they 
may not be able to see a TV or objects in 
the classroom. These would be a barrier. 

• If a person has a hearing disability then 
they may not be able to hear you talk with 
them. This would be a barrier. 

• As an option, show student accessibility 
features of buildings from the Prezi: 
School Inspectors.

2. Tell students they will inspect one part of the 
school: 1) the classroom/hallway/washroom, 2) 
the library, 3) the playground and school entry 
way. They have to inspect that location from the 
perspective of someone with a disability, using 
the school inspectors worksheets p. 10-15

3. Divide the class into nine groups, and assign 
each group to one of the three areas, and one 
disability (vision, hearing or physical). Hand 
out copies of the appropriate School Inspector 
worksheet (p. 10-15).

4. Allow students 20 minutes to complete their 
inspection. 

5. Students return and calculate the 
accessibility grade for their group’s disability 
and area. Discuss their findings in groups or as 
a whole class activity.

Conclusion
Discuss barriers and how they could be 
addressed in your school:

• What did you circle as the barrier you 
could change in each school area? 

• What does your group think is the most 
helpful thing in the whole school? 

• What does your group think is the biggest 
barrier in the whole school? 

• Out of all the barriers you circled, which 
one is the easiest to change? 

• Would you feel included at school if you 
couldn’t get through the front door of 
the school or you couldn’t play on the 
playground? 

Grade Two: School Inspectors

Teaching Tip

Read the School Inspector worksheets with 
the students. Review vocabulary on the 
worksheets if required. 
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Extension/Project Activity 
Students imagine what they do on the weekend. 
Where do you spend your time? What do you 
like to do in these different places? Who is there 
with you? 

Give students examples of places/activities/
people: 

• I play with my friends in my room. 

• I watch TV with my brother/sister in the 
living room. 

• I use the computer in my room by myself. 

• I play a video game with my friends in my 
room. 

• I bike around the neighbourhood with my 
dad. 

Students consider the barriers that might exist 
for someone with a vision, hearing or physical 
disability doing these activities, and how these 
barriers might be overcome with tools and help 
from others. 

Option for students to complete the 
Understanding Barriers and What Would You 
Need worksheets. 

Grade Two: School Inspectors
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Pictures for Discussion
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School Inspector Teacher Notes

Refer to these notes to explain the significance 
of School Inspector questions. You might see 
information below that does not appear on your 
students’ worksheets. 

Noise and echo
For the blind and partially sighted, spaces are 
more accessible when there are no competing 
noises. Because written instructions and visual 
cues are difficult to see, auditory cues and the 
ability to hear these cues is important.

For the Deaf or hard of hearing, ambient noises, 
such as traffic or echoes, can interfere with 
sound that can be perceived. Even if you have 
a hearing disability, you might be able to hear 
some sounds. A quiet classroom without noise 
helps you hear as much as possible. 

Signs and light
For the Deaf or hard of hearing, clear signs are 
important for navigating spaces. Signs and 
maps help someone who is hard of hearing in 
cases of emergency. 

Note: Many people who are Deaf use American 
Sign Language as their primary language, so 
while written material is helpful, lengthy text 
might still be difficult to understand, similar to 
reading documents in a foreign language.

Clocks are another important visual tool. If you 
are a Deaf student at school, you might not be 
able to hear the bells.  

You need a clock to keep track of time in places 
like classrooms and the library.

Displaying students’ names in a classroom 
helps students with a hearing disability learn 
their classmates’ names. It is a very basic but 
important way to have all students involved in 
the social dynamics of a classroom.

For someone with a vision disability, large signs 
with big text and high contrast colours (e.g. 
white letters on black background) are helpful. 
Even if you have a vision disability, you might be 
able to see colours, shapes, and large text.  
For legally blind persons, braille on all signs is 
helpful, as are signs that make noises (such as 
crosswalk signs). 

Smooth vs. textured surfaces
For someone with a severe visual disability 
and for someone who uses a mobility device, 
smooth surfaces without objects or ledges in 
the path are ideal. For example, playgrounds are 
more accessible if they do not use stones/gravel 
or woodchips and do not have a curb around the 
play area. Loose surfaces, curbs, and ledges are 
all hazards.

Similarly, indoor flooring makes a space more 
accessible if it does not change in texture. 
Flooring that includes area carpets can create a 
hazard because the carpets can move.

Grade Two: School Inspectors
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For someone with a vision disability, stairs 
that have textured strips or grooved edges are 
important indicators of where one stair ends 
and another begins. Sturdy handrails that are 
round and sufficiently far from the wall allow 
for easy gripping. Railings are also used to 
understand where a staircase begins, ends, and 
turns. 

Special access
For someone who does not have hands or 
fingers or for someone who has a muscular 
condition, doorknobs are much harder to 
manipulate (hold, turn, and push) than levers.

For someone who uses a wheelchair or has a 
disability affecting their hands, it is easier to 
push open doors than it is to pull open doors. 
Also, lighter weight doors are easier to use 
than heavier doors. A heavy door that requires 
you to pull needs to be power-operated to be 
accessible.

For someone who uses a wheelchair or mobility 
device, grab rails in a washroom stall are 
necessary for independent use of the toilet.

For the Deaf or hard of hearing, it is important 
that spaces can be entered and used without 
needing to talk to someone, or there needs to 
be someone; otherwise, someone needs  
to be present who knows ASL. While signs help 
people with a hearing disability, long written text 
is not always optimal, as English might not be 
the primary language of someone who is Deaf. 

Personal assistance
For someone who uses a wheelchair, it is 
important that another person or staff member 
be present in areas where objects are often out 
of reach (e.g. a library with books on shelves). 

For the blind or partially sighted, a greeter or 
staff member may be necessary to help guide 
someone through an unfamiliar space. Guiding 
might mean physically helping someone 
navigate a space or verbally explaining the 
layout and where items are. The more confusing 
the layout of the place, the more difficult it is 
to mentally visualize it and navigate without 
assistance.

Grade Two: School Inspectors

School Inspector Teacher Notes (continued)
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School Inspector Teacher Notes (continued)

Websites
For the blind or partially sighted, special online 
accessibility features, such as speaking text or 
the option of a large font size, are important for 
finding and understanding information.

Furniture and devices
For someone who uses a wheelchair, moveable 
desks, tables and chairs are important for 
creating space for a wheelchair. This is true in 
classrooms as well as communal spaces, where 

a parent or grandparent who uses a mobility 
device might want to watch their child perform 
in a school play or concert.

For someone who does not have hands or 
fingers or for someone who has a muscular 
condition, typing sticks make typing on 
computers easier. Typing might be much easier 
to do than writing with a pencil (e.g. if a student 
has cerebral palsy). 

Grade Two: School Inspectors
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Dear School Inspectors, 
Your school needs to be inspected for accessibility. This is a very important mission. So get your 
detective gear ready!

Classroom, hallways and washrooms

1. Is your classroom quiet?   Yes No

2.  Do the washrooms have signs with Braille on them?  Yes No

3.  Do all the stairs in the hallway have a handrail you can hold on to?  Yes No

4.  Is the hallway clear of things you could trip on, such as boxes, books    
 and backpacks?  Yes No

5.  Do the edges of the stairs have colourful markings?  Yes No

How many ‘Yes’ answers do you have?                                / 5 = Score

Write your idea for how to improve this part of your school:

Library    

1.  Is there a librarian in the library?  Yes No

2.  Does the library have a sign with big letters or a symbol on it?  Yes No

3. Does the sign for the library have Braille on it?  Yes No

4. Does your library have audio books?  Yes No

5. Is the library floor clear of things you could trip on?  Yes No

How many ‘Yes’ answers do you have? / 5 = Score

Write your idea for how to improve this part of your school:

Grade Two: School Inspectors

School Inspector Vision 

p. 1 of 2

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.
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Entrance and playground
1.  Is your school’s door unlocked?  Yes No

2.  Is there a railing beside the stairs to this door? (No stairs? Then check “yes.”) Yes No

3.  Is the pathway to the door smooth without cracks?   Yes No

4. Is there a sign with big letters at the entrance?  Yes No

5.  Is the ground at your playground smooth, without rocks or wood chips? Yes No 

How many ‘Yes’ answers do you have? / 5 = Score

Write your idea for how to improve this part of your school:

Add up your scores:  ____________  / 15 = Total Score

Accessibility Grade 

Now it’s time to figure out your school’s accessibility grade. What grade will you give your school?

13 – 15 points
Terrific! Your school has terrific accessibility and almost no barriers! Well done, 
Inspector!

10 – 13 points
Good! Your school has good accessibility with just a few barriers. Well done, Inspector!

7 – 10 points
Ok. Your school is kind of accessible, but it has some barriers. Well done, Inspector!

0 – 6 points
Needs work. Your school has low accessibility with many barriers. Finding barriers is a 
good thing. Well done, Inspector!

Grade Two: School Inspectors

School Inspector Vision 

p. 2 of 2

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.
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Dear School Inspectors, 

Your school needs to be inspected for accessibility. This is a very important mission. So get your 
detective gear ready!

Classroom, hallways and washrooms

1.  Is there a sign for your classroom with big letters or numbers? Yes No

2.  Are all students’ names written somewhere in the classroom? Yes No  

3.  Are there signs in the hallway that point to the washroom? Yes No

4. Are washroom signs clear and easy to read?   Yes No

5. Is there a map inside your classroom that shows where the closest     
 emergency exit is?   Yes No

How many ‘Yes’ answers do you have?                                 / 5 = Score

Write your idea for how to improve this part of your school:

Library

1.  Is the door to your library unlocked? (No door? Then check “yes”.) Yes No

2.  Can you find a dictionary without talking to anyone? (No asking the librarian!) Yes No

3. Do bookshelves have signs on each shelf?  Yes No

4.  Are there signs that say “Check out” and “Return books here”? Yes No

5. Can you find your librarian’s name in the library? (No librarian? Check “yes.”) Yes No

How many ‘Yes’ answers do you have?   / 5 = Score

Write your idea for how to improve this part of your school:

Grade Two: School Inspectors

School Inspector Hearing 

p. 1 of 2

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.
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Entrance and playground

1.  Is there a sign outside with your school’s name on it?  Yes No

2.  Is there a sign to show you how to get to the playground? (If your playground    
 can be seen from the school, check “yes”.)  Yes No

3.  Is it possible to get into the building without talking to someone?   Yes No

4. Is there a map of the building as soon as you get inside the school? Yes No

5.  Is there a sign that shows you the way to the main office? Yes No 

How many ‘Yes’ answers do you have? / 5 = Score

Write your idea for how to improve this part of your school:

Add up your scores:  ____________  / 15 = Total Score

Accessibility Grade 

Now it’s time to figure out your school’s accessibility grade.  What grade will you give your school?

13 – 15 points
Terrific!  Your school has terrific accessibility and almost no barriers! Well done, 
Inspector!

10 – 13 points
Good!  Your school has good accessibility with just a few barriers.  Well done, Inspector!

7 – 10 points
Ok. Your school is kind of accessible, but it has some barriers.  Well done, Inspector!

0 – 6 points
Needs work. Your school has low accessibility with many barriers. Finding barriers is a 
good thing. Well done, Inspector!

School Inspector Hearing 

p. 2 of 2

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.
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Dear School Inspectors, 

Your school needs to be inspected for accessibility. This is a very important mission. So get your 
detective gear ready!

Classroom, hallways and washrooms

1.  Do you open your classroom door using a lever instead of a door knob?  Yes No

2.  Do you have any ramps or elevators for people who can’t   
 use the stairs? (If your school does not have any stairs inside, check “yes”.) Yes No

3. Is there a special washroom for someone with a disability?  Yes No

4. Can you get a towel in the washroom using only one hand? Yes No

5.  Is there a water fountain in the hallway you can use if you   
 are sitting down? (Use a chair to find out!)    Yes No

How many ‘Yes’ answers do you have? / 5 = Score

Write your idea for how to improve this part of your school:

Library

1. Are the library tables at least 71cm (28 inches) above the floor? Yes No

2. Can you see what books are on the top shelves? Or is there a sign that shows you?  Yes No

3. Are the aisles in the library clear without obstacles blocking the way?  Yes No

4. Is the door to the library easy to push open?    Yes No

5. Is there a button you can push that opens the door?   Yes No

How many ‘Yes’ answers do you have?  / 5 = Score

Write your idea for how to improve this part of your school:

Grade Two: School Inspectors

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.

School Inspector Physical

p. 1 of 2
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Entrance and playground
1. Is there a ramp to the front door? (No stairs? Check “yes”.)  Yes No

2. Do you push the entrance door to get into school?   Yes No

3. Is there a button you can push that opens the door?   Yes No

4. At your school playground, are there benches for people to sit on? Yes No

5. Does your playground have a smooth surface on which   Yes No 
you can use a wheelchair? (No stones or wood chips)

How many ‘Yes’ answers do you have? / 5 = Score

Write your idea for how to improve this part of your school:

Add up your scores: ____________ / 15 = Total Score

Accessibility Grade 

Now it’s time to figure out your school’s accessibility grade. What grade will you give your school?

13 – 15 points
Terrific! Your school has terrific accessibility and almost no barriers! Well done, 
Inspector!

10 – 13 points
Good! Your school has good accessibility with just a few barriers. Well done, Inspector!

7 – 10 points
Ok. Your school is kind of accessible, but it has some barriers. Well done, Inspector!

0 – 6 points
Needs work. Your school has low accessibility with many barriers. Finding barriers is a 
good thing. Well done, Inspector!

Grade Two: School Inspectors

WE NEED
YOUR 

HELP! 

1.  Put a          beside the most helpful thing in this part  
 of your school.
2.  Put an     beside the thing you think is the biggest  
 barrier in this part of your school. 
3. Circle the thing you think you can improve.

School Inspector Physical

p. 1 of 2
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What’s The Big Idea? 
If all areas and activities are 
accessible, everyone can be 
included.

GRADE THREE:
LET’S PLAY: 
ACCESSIBLE 

PLAYGROUNDS
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Curriculum Links
Science: structures (Grade 3)

Learning Objectives
Students will be able to:

• Recognize and communicate the  
challenges that design can pose  
to accessibility.

• Learn accessible design components  
and apply them to a model using  
a checklist. 

• Develop co-operative and responsible  
group behaviour skills through a  
collaborative and creative process.

Opening Motivator 
Introduce students to Rick’s story. Inform 
students that they will complete an activity to 
design a playground that includes all children in 
the fun.

Main Activity 
As a class, brainstorm ways to make the 
playground more accessible for all children. 
Students fill out a mind map based upon 
this brainstorm. In small groups, students 
brainstorm ways they can make a playground 
more accessible, referencing a checklist to 
ensure they are satisfying all requirements.

Conclusion 
Students create a Venn diagram of similarities 
and differences between their playground 

and an accessible playground, then create an 
illustrated wish list. 

Extension/Project Activities 
1. Students work in small groups to design 

and construct models of an accessible 
playground. 

2. Students create a sales pitch for an 
accessible playground. 

3. Students write and illustrate a book about 
accessible playgrounds. 

4. Students create suggestions for making 
their playground more accessible. 

A. Lesson Overview
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Materials 
• Boy in Motion: Rick Hansen’s Story 
• Slideshow of accessible playground 

pictures
• Student copies of Accessible Playgrounds 

Checklist
• Play dough, clay, Lego, recycled 

materials, or other building materials
• Blank paper
• Option to use Prezi: Accessible 

Playgrounds rickhansen.com/AIM-K-8

Lesson Length 
Main Activity
45 minutes

Extension/Project Activities
45 minutes
Students read playground scenarios and use 
problem-solving skills to suggest accessible 
solutions. 

Assessment
See Assessment Tools, Section 2.

Self-Assessment: 
Accessible Playgrounds Checklist, p.9-11

http://rickhansen.com/AIM-K-8
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Opening Motivator
1. Option to read Boy in Motion: Rick Hansen’s 
Story aloud or use excerpts from Appendix A: 
Biography of Rick Hansen to introduce students 
to Rick’s story.

2. After introducing Rick’s story, discuss the 
following questions.

3. As a class or in small groups, create a same/
different chart. After Rick had his accident, 
what things did he still like to do that other 
children also like to do (e.g. go fishing)? What 
things were different? Emphasize that we all 
have some similarities and some differences, 
and that we can all help one another with our 
challenges.

B. Lesson Plan

Discussion Questions

• What challenges did Rick have when 
he left the hospital? How would your 
daily activities change if you had the 
same type of injury?

• How did Rick feel about not having 
the same abilities he had before his 
accident? How would you feel if you 
were not able to participate in some of 
your favourite activities?

• What things helped Rick move 
around? What things prevented him 
from moving around?

• What type of things did Rick enjoy? 
What type of things do you enjoy?

Discussion Questions

• How is our playground fun for a 
student with a physical disability, a 
student with a vision impairment or a 
student with a hearing disability?

• Is there anything we could add to 
make the playground more fun for 
these students? 

• How is our playground dangerous for 
these students? How could we change 
this so that the playground would be 
safe for these students?

• What is the same for all children 
(whether they have a disability or 
not) (e.g. they like to play) and what 
is different for those with disabilities 
(accessibility needs)?
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Teaching Tip

Examples of accessible playgrounds can 
be found on the Rick Hansen Foundation 
School Program’s A Guide to Accessible 
Play Spaces: www.rickhansen.com/
AccessiblePlaySpaces 

Main Activity
1. Tell students that they will work in small 
groups to design and construct models of 
accessible playgrounds. Project a copy of the 
Accessible Playgrounds Checklist (p. 9-11) and  
explain that this will guide the students in their 
building and that their final product will be 
marked according to this. As a class, go through 
the checklist to ensure that students  
understand the requirements and vocabulary.

Option to use Prezi: Accessible 
Playgrounds to demonstrate some 
features of an accessible playground 

2. Assemble students into small groups (3-4 
students). Hand out student copies of the 
Accessible Playgrounds Checklist and
building materials. Students work in their small 
groups to create a draft of their playground. 
Once the draft has been checked by the 
teacher, students begin work on their models.

When all models are complete, the class 
assembles together for a Gallery Walk 
(Appendix K: Instructional Strategies). Stopping
at each model, the group responsible describes 
their project and explains how it meets all 
accessibility requirements.

Once all models have been shown, the class 
joins together to discuss the experience of 
building and viewing these structures.

Grade Three: Let's Play: Accessible Playgrounds

http://www.rickhansen.com/AccessiblePlaySpaces 
http://www.rickhansen.com/AccessiblePlaySpaces 
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It is the grade three sand castle 
competition at Spruce Elementary. All 
of the kids rush outside to assemble for 

the big event. 

Nadine and Ahmed cannot participate today; 
the sandpit does not allow for wheelchair 
access. At Nadine’s last school she could slide 
her wheelchair up to a sand-and-water table. 
She wishes Spruce had the same feature. 
Nadine and Ahmed cannot even watch  
because the only route to the sandpit is up 
a grassy hill without a pathway, and it is too 
muddy to try to wheel there.  

Sam is feeling frustrated as he participates in 
the sand castle competition. He has autism and 
finds all the yelling and loud music distracting, 
the sun is so hot, and there are too many bright 
colours from the nearby playground and all of 
the different buckets and shovels. He wishes he 
could go for a quick break, but there are  
no shady and quiet areas at the playground. 
Instead Sam joins Nadine and Ahmed inside.

Mrs. Hawkins, the Principal at Spruce, is 
upset. She thought that hosting the sand 
castle competition would be an engaging final 
activity for the structures unit, but now three 
kids cannot participate. This inspires her to 
visit the School Board office to talk about a new 
playground. What should she recommend?

Let’s make this playground accessible! 

We can: 
• create a pathway to all play areas that is 

flat and made of a material that will allow 
wheelchairs to travel on it;

• add a sand table that allows someone in a 
wheelchair to wheel under and play;

• create pathways to access green areas 
where there is shade;

• use muted colours for the playground and 
toys: beige, tan, brown, dark blue, dark 
green, grey, light blue, white;

• keep noise levels down by turning down or 
turning off the music.

1

Discussion Scenarios

Grade Three: Let's Play: Accessible Playgrounds
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It is Mei-Lien’s first day at a new school. 
She is six years old and loves to play 
on the playground with her friends. At 

recess, they go outside, but Mei-Lien cannot 
get to the play area because there is a border 
around it. There is a set of swings outside of 
this border, but they are all the same style 
and don’t work for her when she gets out of 
her wheelchair. How could this playground be 
different so that Mei-Lien could have fun with 
her friends?

Let’s make this playground accessible! 

We can: 
• remove the border around the play area;

• add swings with belts and back support, or 
ones where children can lie down.

Grade Three: Let's Play: Accessible Playgrounds

3

Discussion Scenarios continued

Jordan loves lunchtime! After he eats 
he has so much energy, he cannot 
help but run to the playground when 

the bell rings. Today was especially exciting 
because it was the first day the new playground 
was open. As he ran up the new pathway to the 
playground, he fell when he tripped on a hole in 
the path. When he fell, he got a rock in his knee. 
Jordan has a visual impairment and could not 
see the path or the hole. How could this path be 
different so that Jordan could have  
reached the playground safely?

Let’s make this playground accessible! 

We can: 
• create a pathway that is flat without any 

bumps or holes; use soft material like 
poured rubber, rubber tiles, or playground 
turf for the pathway;

• place a warning sign near holes or other 
obstacles. Make the sign a contrasting 
colour, like yellow as people with visual 
impairments can often see yellow best.

2
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Discussion Scenarios (continued)

Harpreet is playing at the local park 
playground with his brother and sister 
on a sunny summer day. They have 

been on the play area for over an hour in the 
heat, so his brother and sister run over to the 
water area to cool down on the water castle. 
Harpreet is very warm but he cannot get onto 
the water castle using his wheelchair. The only 
shade is under some trees that are up a set of 
stairs. How could this park be different so that 
Harpreet was not too warm and so that he could 
play with his brother and sister?

Let’s make this playground accessible!

We can: 
• provide a transfer area for the water 

castle, that helps students get in from their 
wheelchair;

• build a ramp so that students using 
wheelchairs can get onto the water castle; 

• create shady areas that are on the same 
level as the rest of the playground or that 
can be reached using a path without stairs.

Chloe has a new golden retriever 
puppy, Broccoli, and they love to visit 
parks together. Lately Broccoli has 

been jumping up on slides and going down 
them. It is very funny to see a dog sliding, but 
Chloe wishes she could join Broccoli on the 
slide. Most slides in Chloe’s neighbourhood 
are made of plastic, and when she slides down 
them, they cause static electricity and this 
could ruin the cochlear implant that allows 
her to hear. One day Chloe’s mom surprises 
her with a metal slide in the backyard. Chloe’s 

mom tells her that metal slides will not cause 
the static electricity, so Chloe and Broccoli 
can slide together. How could the local parks 
be different so that Chloe can always play on 
slides?

Let’s make this playground accessible!

We can: 
• make sure slides in local parks and play 

spaces are made of metal, not plastic.

4

5
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Conclusion
Students draw a Venn diagram, with similarities 
listed in the inner circle (our playground, 
an accessible playground), and create an 
illustrated wish list.

Extension/Project Activities
1. Tell students that they will work in small 
groups to design and construct models of 
accessible playgrounds. Project a copy of the 
Accessible Playgrounds Checklist and explain 
that this will guide the students in their building 
and that their final product will be marked 
according to this. As a class, go through the 
checklist to ensure that students understand 
the requirements and vocabulary. 

Assemble students into small groups (3-4 
students). Hand out student copies of the 
Accessible Playgrounds Checklist 
(p. 11-13) and building materials. Students 
work in their small groups to create a draft 
of their playground. Once the draft has been 
checked by the teacher, students begin work on 
their models. 

When all models are complete, the class 
assembles together for a Gallery Walk 
(Appendix K: Instructional Strategies). Stopping 
at each model, the group responsible describes 
their project and explains how it meets all 
accessibility requirements. 

Once all models have been shown, the class 
joins together to discuss the experience of 
building and viewing these structures.

2. Students create a written or verbal “sales 
pitch” to accompany their playground model. 
The audience is a group of elementary school 
students and staff, architects, construction 
workers, safety inspectors, and donors. What 
conditions will be required to ensure that each 
group has their needs and wants met? 

3. Students write and illustrate a picture book 
to accompany their playground model or 
illustration. They can present a story that will 
provide context as to how the playground will 
accommodate students with disabilities and 
promote inclusion. 

4. Students evaluate which aspects of their 
playground would be feasible for their school 
to incorporate and consider what they 
personally could do to assist with this project. 
They can respond in different ways, e.g. write 
a letter or email to the Principal outlining their 
suggestions, put together a brochure to raise 
funds for new equipment, or create a poster 
promoting the changes they would make.

Discussion Questions
• What challenges did you encounter 

when you were building your 
playground?

• Would you have fun on the playground 
you constructed? What things would 
you enjoy or find frustrating? What is 
different about the playground your 
group constructed and the playground 
at our school?

• How did you feel when you were 
constructing your playground?

9
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Online resources:
Many websites provide images, videos, or lists 
of requirements for accessible playgrounds.

Rick Hansen Foundation Accessible Play 
Spaces page: 
www.rickhansen.com/AccessiblePlaySpaces 
• Images and requirements 

PTO Today: 
www.ptotoday.com/pto-today-articles/
article/26-playground-for-the-hearing-impaired
• Requirements for hard of hearing or Deaf 

students 

Playworks: 
http://www.playworks.ca/what-we-do
• Images and videos 

NPR – Playgrounds for Everyone: 
apps.npr.org/playgrounds
• Images and requirements 

Playworld Systems: 
playworldsystems.com/inclusive
• Video of accessible playgroun including 

parent interviews

 

Grade Three: Let's Play: Accessible Playgrounds

http://www.rickhansen.com/AccessiblePlaySpaces
http://www.ptotoday.com/pto-today-articles/article/26-playground-for-the-hearing-impaired
http://www.ptotoday.com/pto-today-articles/article/26-playground-for-the-hearing-impaired
http://www.playworks.ca/what-we-do
http://apps.npr.org/playgrounds
http://www.playworldsystems.com/inclusive
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Accessible Playgrounds Checklist

ACCESSIBLE PLAYGROUND REQUIREMENT COMPLETE?

Layout

1. Pathways are wide enough to allow two wheelchairs to be next to 
each other and to turn around.

2. Pathways are flat, or have only a little hill, and are made of a material 
that is not bumpy and would not hurt to fall on (e.g. poured rubber).

3. All pathways are connected.

4. Colours are not overwhelming for the major play areas: beige, white, 
light and dark blue, dark green, grey, tan. Different colours for special 
features, especially yellow, which people with visual impairments can 
often see the best.

5. Plants that birds, mammals, and insects like to visit, planted at 
different levels so everyone can touch and smell.

6. Sunny and shady areas. Play and quiet spaces.

7. Ways to separate different play areas and the park from the street: 
walls, fences, plants.

Amenities

1. Accessible parking near the park entrance/exit with signs, large print, 
symbols and sounds.

2. Unloading/loading area and bus stop near the park entrance/exit 
with spots to sit.

3. Picnic tables with lots of spots for wheelchairs.
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Accessible Playgrounds Checklist (continued)

ACCESSIBLE PLAYGROUND REQUIREMENT COMPLETE?

4. Washrooms that everyone can use: big stalls with handrails and sinks 
that allow a wheelchair to come close.

5. Lots of water fountains at different heights, which allow a wheelchair 
to wheel under and have levers and buttons to operate.

6. Trash cans that open with motion detectors and can be reached by 
people in wheelchairs.

7. Benches with room next to them for people in wheelchairs, and some 
that do not have arm rests so that people on wheelchairs can slide on.

8. Easy to find your way: signs with big and clear letters, Braille 
instructions, and audio guides.

9. Service animals allowed.

Activities

1. Slides that are different sizes and materials. Metal slides for people 
with hearing implants. Matte (not shiny) slides for people with visual 
impairments.

2. Fun and adventurous slides that people in wheelchairs can access 
using a ramp. Sitting areas and transfer stations next to slides for 
people in wheelchairs.

3. Swings that have belts and back support or that people can use 
while in their wheelchair.

Grade Three: Let's Play: Accessible Playgrounds

12
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Accessible Playgrounds Checklist (continued)

ACCESSIBLE PLAYGROUND REQUIREMENT COMPLETE?

4. Spinning activities that you can lay down, sit, or stand for, that 
require hands and no hands, and that people can use while in their 
wheelchair.

5. A maze or hide-and-seek area that has space for wheelchairs.

6. Monkey bars at different heights.

7. Sand tables with room for wheelchair to wheel up to as well as sand 
pits, or other activities that allow people in a wheelchair to use their 
arms.

8.  Area for games such as wheelchair basketball where there is space 
to throw and move.

9. Fun activities that everyone can access, such as musical 
instruments, props, telescopes, talk tubes, pulleys to send things up 
and down, and activity panels.

10. Different materials for people to interact with: smooth, soft, hard, 
rough, grainy, and uneven.

11. A water activity that everyone can play with.

12. Safe and accessible ground near all play areas: poured rubber, 
rubber tiles, or playground turf.

Grade Three: Let's Play: Accessible Playgrounds
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What’s The Big Idea? 
We all make assumptions about what 
people can and cannot do based on 
social norms and labels. Understand 
that disability does not define who a 
person is.

GRADE THREE:
ASSUMPTIONS
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Curriculum Links
Language Arts, Social Studies, Character 
Education, Communication, Equity Education, 
Creative Thinking, Social Studies  

Learning Objectives
Students will be able to:

• Understand that we have assumptions 
about what people can and cannot do based 
on social norms and labels. Understand that 
disability does not define who a person is  

• Recognize and appreciate the abilities of 
people with disabilities  

• Understand that people with disabilities 
have some challenges that can be overcome 
with determination, perseverance and a 
positive attitude 

Opening Motivator
Ask students what they would like to be when 
they grow up. Acknowledge several student 
responses. Then, hand out a blank piece of 
paper to each student for the main activity.  

Main Activity
Give students a piece of blank paper. Ask 
them to fold the their piece of paper to make 
four quadrants. Students will draw their first 
impressions of four people with different roles. 
Then, they will compare  

Tell students that they will need to label each 
quadrant with the following titles:  

• Artist 
• Musician 
• Composer 
• Athlete 

Model how you would like the quadrants to be 
labelled on the whiteboard.  
 
Tell students that you are going to describe four 
people to them. Explain that they will be drawing 
what they imagine this person would be like. Tell 
them to add as many details as possible.  
 
Once students are ready, describe each of the 
following one at a time and give students some 
time to draw. 
 
After, ask students to share and explain their 
drawings. Then, show students the pictures 
provided in the resource. Go through each photo 
and give a brief description of each famous 
person. After, assess students’ understanding 
with a short discussion. 
 
Conclusion
Students will write a reflective journal piece 
about one challenge and how they overcame it.  
  

A. Lesson Overview:    

Grade Three: Assumptions
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Materials
• Blank white paper 
• Markers or felts  
• Pictures for discussion  

Lesson Length 
45-50 minutes  

Extension Activity: A Walk in My Shoes 
Students can work in pairs (or groups) and 
research about one of the four famous people 
with a disability. Students can choose however 
they would like to demonstrate their findings. 

Assessment
• Class discussion 
• Reflective journal  

Take Away Message 
We all have challenges, but our challenges 
do not define us. People’s determination, 
perseverance and outlook on a situation helps 
us overcome these challenges. This is true 
for people with disabilities. They may have 
difficulties, but they conquer the challenges by 
hard work and maintaining a positive attitude. 
We shouldn’t focus on what we can’t do. 
Instead, we should focus on what we can do.  

Grade Three: Assumptions
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Opening Motivator
Have students sit at their desks. Ask students 
what they would like to be when they grow up. 
Acknowledge student responses by asking them 
to raise their hands and sharing their ambitions. 
Then, hand out a blank piece of paper to each 
student.  

Main Activity
Ask students to fold their pieces of paper in 
half, then in half again to make four quadrants.  

 

Alternatively, you may fold the pieces of paper 
or photocopy a piece of paper that has been 
separated into four quadrants prior to the 
lesson.  
 
Tell students that they will be labelling each 
quadrant with the following titles:  

• Artist 
• Musician 
• Composer 
• Athlete  

 

B. Lesson Plan

Model what you would like students to do on the board.  

ARTIST MUSICIAN 

COMPOSER ATHLETE

Grade Three: Assumptions
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Robb Dunfield, Artist 
“The man in this picture is Robb Dunfield. When he 
was 19, Robb fell from a third-floor balcony and was 
paralyzed from the neck down. The accident left him 
as a quadriplegic, which means he can’t move or feel 
anything below his neck. This also means that he can’t 
feel or move his arms and legs. Even though he has a 
disability, Robb became an artist. He also helped raise 
money for charities that help people with disabilities.  

Stevie Wonder, Musician 
“Stevie Wonder became blind when he was a baby. 
Although he couldn’t see, he taught himself how to play 
the piano and had his first number 1 hit single at the age 
of 13. He became very successful and his songs were 
well-known around the world.” 

Ludwig Van Beethoven, Composer 
“Ludwig van Beethoven is one of the world’s most 
famous classical composers and pianists. He started 
losing his hearing during his 20’s. By the time he was 
46, he was completely deaf. Being completely deaf 
means that you can’t hear anything. What’s interesting 
is that he wrote many of his most famous musical pieces 
after he became deaf. Beethoven wrote his music by 
imagining how it would sound. Lots of composers do this 
- not just those who are deaf.” 

Once they have completed the activity, ask students to share and explain their illustrations. Show 
students the pictures provided with this lesson plan and read out a brief description of the four 
famous people in those roles. 

Grade Three: Assumptions
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Rick Hansen, Athlete  
“When he was 15, Rick was in a terrible accident and his 
spinal cord was injured.  
 
Note: Ask students if they know where their spinal cord 
is. If they don’t, ask students to touch their back and feel 
their spine. 
 
Rick’s spine was broken from the accident and was 
paralyzed from the waist down, which means he can’t 
feel or move his legs ever again. However, that didn’t 
stop Rick. He became a Paralympian wheelchair athlete 
and wheeled his wheelchair around the world to show 
what people with disabilities can do. Today, Rick has a 
foundation called the Rick Hansen Foundation, which 
raises money and helps people with disabilities. 
 

Ask students why they did or did not imagine 
people with disabilities in their illustrations.  
 
Then, explain that we often have assumptions 
about what people can and can’t do based on 
labels we ascribe to some groups: 

“Sometimes, we think that we know what 
people should or should not be like based 
on what we know about their jobs. But as 
you can see, people with disabilities can 
participate in many activities that you think 
they wouldn’t be able to do.” 
 
Conclusion 
Conclude your activity with a reflective journal 
piece. Ask students to take out their writing 

journals (or give them a blank piece of lined 
paper). Ask students to think of any challenge 
they’ve encountered.  

Provide students with some examples of certain 
challenges they could’ve had, such as: 

• Learning how to ride a bike 
• Learning how to read 
• Learning how to tie your shoes 
• Learning how to swim 
• Learning how to tell time 
• Learning how to skip monkey bars on the 

playground  
 
Tell students that they will be writing about 
their challenge and how they overcame it.  
 

Grade Three: Assumptions
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Extension Activity 
Students may work in pairs (or in groups) 
to research about a famous person with a 
disability, who has achieved great things. They 
may use books or iPads for their research.  
 
Students may need some suggestions on 
people they could research. Get them to google 
“famous people with disabilities” or provide 
them with some examples, such as: 

• Rick Hansen 
• Michael J. Fox 
• Stephen Hawking 
• Helen Keller 
• Christopher Reeve  

 
Give students the graphic organizer provided 
for note taking.  
 
Note: If your students have no experience in 
note taking, conduct a lesson on note taking 
as a class prior to letting them do research 
independently.  
 
Students will need to research and report their 
findings on the following questions: 

• Who are they? 
• What is this person famous for? 
• How did they overcome their challenges? 

 
After they’ve finished researching, students 
may present their findings in whatever way 
they’d like. Some examples include: poems, a 
poster, a short skit, a comic strip, etc.  

Grade Three: Assumptions
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Name: 

Who are they?

What is this person famous for?

How did they overcome their challenges?

Grade Three: Assumptions
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What’s The Big Idea? 
People’s perceptions of spinal cord 
injuries (SCI) are affected by their 
understanding of the spine, the 
variety in SCI, and spinal cord safety.

GRADE FOUR:
WHAT’S YOUR 

T10, 11 AND 12?
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A. Lesson Overview

Curriculum Links
Science & Health / Career / Planning: Grades 4

Learning Objectives
Students will be able to:

• Identify and describe the basic structure 
and function of a healthy spine. 

• Classify different levels of spinal cord  
injuries and gain insight into the ability  
of persons with disabilities to lead healthy, 
active, social lives.

• Understand the causes of SCI and  
injury prevention.

Opening Motivator
Read aloud an excerpt from the book Rick 
Hansen Man In Motion. This excerpt tells a 
physiotherapist’s perspective of Rick Hansen 
and the positive attitude he had after the car  
accident that left him paralyzed from the waist 
down. 

Main Activity
Option to use The Spinal Cord & Rick Hansen’s 
Injury, Why Does a Spinal Cord Injury Cause 
Paralysis?, and Spinal Cord Injury Facts. 
Students discuss spinal cord injuries and their 
effects; conventional stereotypes about persons 
with disabilities; and the ability of persons with 
disabilities to lead healthy, active and social 
lives. 

Conclusion
Students research injury prevention. Option to 
use additional websites and resources provided. 

Materials
Optional student copies of:

• The Spinal Cord & Rick Hansen’s Injury 
• Why Does a Spinal Cord Injury Cause 

Paralysis? 
• Spinal Cord Injury Facts
• Paper, pencil, markers, pencil crayons
• Prezi: What's your T10, 11, 12?  

rickhansen.com/AIM-K-8
• Video: What's your T10, 11, 12? 

rickhansen.com/AIM-K-8

Lesson Length 
45 minutes

Extension/Project Activities
1. Students imagine themselves as researchers 
developing effective strategies to promote 
prevention, functional recovery, and improved 
quality of life after spinal cord injury. Students 
conduct online research of SCI-related  
organizations and develop awareness of causes 
of SCI,injury prevention, and communicate 
research. 

2. Students develop a report or presentation 
about one of the organizations they researched 
in the Conclusion portion of this lesson. 

rickhansen.com/AIM-K-8
http://rickhansen.com/schools-communities/school-program/abilities-motion
rickhansen.com/AIM-K-8
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Assessment 
See Assessment Tools, Section 2

Self-Assessment:
Have students complete a reflective journal
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Pre-Assessment 
Students complete a What I Know Line 
(Appendix K: Instructional Strategies) using the 
following statements:

• I know someone who uses a wheelchair.
• I understand the term spinal cord injury.
• I know what causes a spinal cord injury.
• I have heard of Rick Hansen.
• I have heard of the Man In Motion World 

Tour. 

Opening Motivator 
Read the following excerpt from Rick Hansen 
Man In Motion, by Rick Hansen and Jim Taylor. 
When Avril Corbet pictures Rick Hansen, he is 
always standing up and always walking. The 
braces are on his legs, the crutches are pushing 
up into his armpits, and he is thumping his way 
down endless halls, looking for nothing more 
than an excuse to thump his way even further.

Avril Corbet is a physiotherapist, and physios 
see them all: the temporarily incapacitated 
taking the exercises to strengthen a broken limb 
before they go home and get on with their lives; 
the resigned ones who’ve pulled the blanket  
of institutional living around them and sit 
waiting out the days; and the stubborn ones like 
Hansen to whom quit is the vilest of four-letter 
words. If needed, introduce the story of Rick Hansen 

and the Man In Motion World Tour by referring 
to Appendix B: Biography of Rick Hansen, C.C., 
O.B.C. and Appendix E: Tour Facts & Figures. 

B. Lesson Plan

Grade Four: What’s Your T10, 11, and 12?

Discussion Questions
• Who is telling the story?

• What can we tell about the job of  
physiotherapists from this passage? 

• What can we tell about Rick Hansen 
from this description?

Teaching Tip

1. Show videos from YouTube of Paralympic 
games, wheelchair basketball and/or 
sledge hockey to demonstrate that people 
with disabilities can lead active lives.

2. Show a video of Rick Hansen bungee 
jumping to demonstrate the way sin which 
persons with disabilities can do more than 
people think.  You can access the video at 
https://youtu.be/OtAJFIOz8xs

https://youtu.be/OtAJFIOz8xs
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Main Activity - Understanding the Spine 
1. Students study diagrams of the spine. 
Option to use The Spinal Cord and Rick 
Hansen’s Injury handout. Refer to Teaching 
Solutions: The Spinal Cord.

Option to use Prezi: What's your T10, 
11, 12? to reveal answers to spinal 
cord labels. rickhansen.com/AIM-K-8

2. Emphasize that there are many different 
levels of spinal cord injuries. Discuss each 
type of injury (paraplegia/quadriplegia) and 
the effects a particular injury might have on an 
individual’s life. Option to use student copies of  
Why Does a Spinal Cord Injury Cause Paralysis?

Option to use Video: What's your T10, 
11, 12? to introduce paraplegia and 
quadriplegia to students. 
rickhansen.com/AIM-K-8 

3. Ask students the following questions:
• Do you know someone who uses a 

wheelchair?
• Do all people with a spinal cord injury use 

wheelchairs? 

At this point in the lesson, students should 
be encouraged to discuss the importance 
of awareness of individuals with physical 
disabilities. In particular, students should 
realize that people with spinal cord injuries 
are able to reach their full potential as human 

beings. Using a wheelchair does not stop them 
from leading a productive and fulfilling life.

4. Share the following information with your 
students:
Upon completion of the Man In Motion World 
Tour, Rick realized his work had just begun. 
In 1988, he established the Rick Hansen 
Foundation. Today he remains committed  
to making communities more healthy, 
accessible and inclusive, and to accelerating 
the search for a cure. 

Through Rick’s leadership, the Foundation has 
generated more than $300 million for spinal 
cord injury related programs and initiatives.

New treatments will focus on:

• Minimizing damage to the spinal cord when 
a new injury occurs and preventing further 
damage, including the use of new drugs and 
progressive techniques used by emergency 
response teams and hospital staff.

Teaching Tip

Have students follow along on a paper copy 
or display text on a projector. Highlight key 
words such as incapacitated, institutional, 
resigned and vilest. Discuss word meaning.

Grade Four: What’s Your T10, 11, and 12?

rickhansen.com/AIM-K-8
rickhansen.com/AIM-K-8
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• Helping to improve a person’s quality of 
life, including pain management, bowel and 
bladder control.

• Regenerating the spinal cord to completely 
restore mobility.

Use Spinal Cord Injury Facts (p. 12) to review 
with your students the importance of spinal 
cord safety. Have students review spinal cord 
facts and/or safety through a game such 
as Quiz, Trade (Appendix K: Instructional 
Strategies).

There are many excellent websites that discuss 
injury prevention. This topic could link directly 
to physical education units that require clear 
safety guidelines (i.e. biking, roller blading, 
skateboarding, skiing, and snowboarding). Visit 
the following sites for information regarding 
injury prevention:

•  www.thinkfirst.org
•  www.parachutecanada.org
•  www.safekids.org

Conclusion – Safety and Prevention 
1. Divide students into pairs or groups and 
assign them to activities that require safety 
precautions (e.g. hiking, roller blading, 
skateboarding, skiing and snowboarding). Using  
injury prevention websites, students generate 
a list of safety guidelines and injury prevention 
advice.
 
2. In pairs, groups, or individually, students 
set out safety guidelines and injury prevention 
advice using a: 

• poster, brochure or flyer;
• poem or rap;
• quiz with questions and answers;
• advice column; or 
• radio commercial or informercial

Students can choose an option that best fits 
their learning style.

http://www.thinkfirst.org
http://www.parachutecanada.org
http://www.safekids.org
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Assessment 
Students reflect on what they learned with 
specific examples from their exploration of SCI 
research, using a 3-2-1 Summary (Appendix K: 
Instructional Strategies):

• Three facts I learned
• Two facts that interested me the most
• One question I have

Suggested Student Projects
1. Looking for a Cure
Ask your students if they know of any 
champions, like Rick Hansen, who are working 
hard to find a cure for paralysis after spinal 
cord injury.

Share the following information with students:
The Rick Hansen Institute supports an 
international spinal cord research center in 
Vancouver. This center is called “ICORD.” 
ICORD is dedicated to promoting the 
prevention of spinal cord injury (SCI), functional 
recovery, and improved quality of life after SCI.

Ask students to imagine that they have been 
selected to be one of the researchers at ICORD. 
In teams of four, ask them to brainstorm things 
that they would try to do to help develop 
effective strategies to promote prevention, 
functional recovery, and improved quality of 
life after spinal cord injury. Once they have 
brainstormed their initial ideas, direct them 
to the websites listed below to help gain a 

better understanding of the many different 
centers and champions who are working hard 
toward the same goal, and ultimately a cure for 
paralysis after spinal cord injury.

The following websites will provide your 
students with more information regarding 
future research developments.

• International Collaboration on Repair 
Discoveries (ICORD): www.icord.org

• Spinal Cord Injury Canada:  
sci-can.ca

• Christopher & Dana Reeve Foundation:  
christopherreeve.org

• Canadian Institute of Health Research:  
www.cihr-irsc.gc.ca

• Rick Hansen Institute:  
rickhanseninstitute.org

2. Students create a report or presentation 
about one of the organizations they researched 
in the previous project (#1). Students 
present introductory information about what 
the organization does, why they find this 
organization’s work interesting, and the types 
of people this organization employs. Invite 
students to imagine working for their selected 
organization. What kind of work would students 
choose to do within this organization and why? 
Students select the manner in which to present 
this project. 

Grade Four: What’s Your T10, 11, and 12?

http://www.icord.org 
http://sci-can.ca
http://www.sci-can.ca 
http://christopherreeve.org
http://www.cihr-irsc.gc.ca
http://rickhanseninstitute.org
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The Spinal Cord & Rick Hansen’s Injury
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The spinal column is made up of the bones  
of the back and neck. These bones are called  
vertebrae (VERT-eh-bray) and together, they 
form a tube that protects the spinal cord. 

The spinal cord is made up of millions of nerves 
that send messages back and forth between the 
brain and the body. These messages allow us to 
feel, touch, move, breathe and walk.

Grade Four: What’s Your T10, 11, and 12?

Vertebrae Nerves
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Each nerve of the spinal cord connects to a  
different part of the body. 

These nerves have different names and  
numbers depending on where they go in  
and out of the spinal column.

• 8 cervical (neck) nerves control the arms 
and some muscles for breathing

• There are eight cervical nerves (C1–C8), 
but only seven cervical vertebrae (C1 - 
C7)

• Cervical nerves C1 to C7 emerge above 
their corresponding vertebra 

• The C8 nerve emerges below the C7 
vertebra

• 12 thoracic (middle back or trunk) nerves 
control the chest and abdomen (stomach), 
including breathing

• 5 lumbar (lower back) nerves control  
the legs,

• 5 sacral (tailbone) nerves control the  
bladder and bowel

When a spinal cord injury occurs, the 
connection between the brain and the part of 
the body below the injury is broken. The image 
on the right shows a severed spine.

Grade Four: What’s Your T10, 11, and 12?

The Spinal Cord & Rick Hansen’s Injury (continued)
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Rick Hansen’s Injury
Rick Hansen’s spinal cord injury was caused in 
a car crash that completely cut the spinal cord 
in the lower part of his thoracic spine, where it 
passes through the T10, T11 and T12 vertabrae 
(the T stands for Thoracic, and the number 
refers to the specific bones). The spinal cord 
was cut when the force of the crash broke and 
pushed the vertebrae of the spinal column into 
the spinal cord.

When Rick Hansen’s spinal cord was cut, 
he immediately became a paraplegic. The 
connection between the brain and body was 
broken between his lower and middle back. 
This meant everything above his abdomen (his 
stomach muscles) worked, but he could not 
move his legs or feel any part of his body below 
his abdomen.

While Rick can still use his arms and hands 
and breathe normally, his injury caused other 
problems like improper function of his bowel 
and bladder.  Some people with an injury like 
Rick Hansen’s also have long-lasting pain.

The bones of Rick Hansen’s spinal column have 
healed, but his spinal cord remains broken. A 
scar has formed in the spinal cord at the T10, 
11, 12 level. This scar may be one of many 
important barriers that stop the nerves from 
regrowing after a spinal cord injury. Today, 
there is no cure for spinal cord injury. However, 
researchers are learning more about how to fix 
the injured spinal cord and how to improve the 
lives of people with spinal cord injury.

The Spinal Cord & Rick Hansen’s Injury (continued)

Grade Four: What’s Your T10, 11, and 12?
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Quadriplegia Paraplegia

What is the difference between quadriplegia and paraplegia? 

The complete or partial paralysis 
of the whole body, including both 
arms and legs.

The complete or partial paralysis of the 
lower half of the body, including both legs.

Grade Four: What’s Your T10, 11, and 12?

Why does a Spinal Cord Injury Cause Paralysis?

When the spinal cord is injured, the damage 
continues to progress for about 48 hours, and 
it may be weeks before the final outcome is 
confirmed. As the spine heals, it fills in with 
scar tissue, which impedes the transmission of 
nerve impulse and sensory information from the 
brain to the extremities. Likewise, any sensory 
information from the body below the injury may 
be prevented from reaching the brain because  
the signal cannot pass through the damaged 
area.

Injuring the spinal cord is like damaging the 
main electrical power line into a home. Similar 

to the operation of electrical appliances, the 
operation of muscles and sense of touch 
depend upon a direct, well-functioning line 
between the power source (brain) and the body 
part (arms and legs). When the nerves below the 
injury are cut off from the brain they are unable 
to function properly and partial or complete 
paralysis from the level of injury downward 
may result. The higher on the spine the injury 
takes place, the higher the level of paralysis. 
Temporary paralysis and partial recovery may 
occur, but serious injuries to the spine often 
result in permanent paralysis.
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Did you know? 
• There are approximately 86,000 Canadians living with spinal cord injury.
• This year approximately 4,300 Canadians will sustain a spinal cord injury.
• It takes less than 0.2 seconds to sustain a spinal cord injury, and that injury can last a 

lifetime.
• Most serious injuries occur on the weekend.
• Most serious injuries happen in the summer.
• Most serious injuries happen during leisure time.
• Many serious injuries involve alcohol.
• Most serious injuries happen to people between the ages of 16 and 34.
• Many spinal cord injuries can be prevented if you THINK before you act.

Driving

Biking

Diving

Skiing / Snowboarding

What are some high risk activities for spinal cord injuries?

*More than 50% of spinal cord injuries
are the result of car crashes.

43

21

Grade Four: What’s Your T10, 11, and 12?

Spinal Cord Injury Facts
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Grade Four: What’s Your T10, 11, and 12?

Teaching Solutions The Spinal Cord



14

Abilities in Motion Grades K-8 Toolkit



1

Abilities in Motion Grades K-8 Toolkit

What’s The Big Idea? 
Friction, mass, surface texture, and 
slope affect an object’s movement. 

GRADE FIVE:
ON THE MOVE
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Curriculum Links
Science: Forces and Motion

Learning Objectives
Students will be able to:

• Indicate that the ability of an object to move 
is affected by friction, mass, surface texture 
and slope.

• Experiment with various objects and  
surfaces to assess how movement is  
affected by friction, mass, surface  
texture and slope.

• Design a fair test, with teacher support, to 
see how an object’s motion is affected by 
the surface texture or slope of a ramp.

Opening Motivator
Students watch video clips from Rick Hansen’s 
Man In Motion Tour and are prompted to 
consider the different surfaces that Rick 
wheeled across. 

Main Activities
Students design a fair test to explore how slope 
and surface texture affect the momentum and 
distance travelled by a mobile object (toy car). 

Conclusion
Students participate in a class discussion to 
reflect on how friction, mass, surface texture 
and slope impacted Rick’s journey on the Man 
In Motion World Tour. 

Materials

• Video clips of Rick Hansen’s Man In Motion 
Tour 
• North America and Europe: 
 http://tinyurl.com/gr6g74y 
• Great Wall of China: 
 http://tinyurl.com/jfg5n6p

A. Lesson Overview

Grade Five: On the Move

http://tinyurl.com/gr6g74y
http://tinyurl.com/jfg5n6p
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• Teacher materials for school tour:

• 3-4 different styles of balls (e.g. soccer 
ball, baseball, basketball, volleyball, golf 
ball, bowling ball, beach ball, bouncy 
ball, marble, bubble gum ball)

• Various surfaces (e.g. grass, pavement, 
gravel, sand, gym floor, tiles, wood floor, 
linoleum, granite, steel, turf, poured 
rubber, desk top, plastic, carpet) 

• Optional student copies of:

• How Do Things Move? 

• Design a Fair Test

• Peer Editing

• Exit Slip: Forces and Motion

• Materials for group experiment:

• Mobile objects (e.g. toy cars) (two 
objects with different mass for each 
group)

• Cardboard (to wrap materials around to 
construct ramps) (different lengths to 
differentiate slope)

• Textbooks (to prop up cardboard) 
(different heights of textbooks to 
differentiate slope)

• Various surface textures (e.g. sandpaper, 
wax paper, crinkled foil, carpet, fabric, 
bubble wrap, transparencies, water, 
mud, sand, gravel, grass, leaves, tile, 
linoleum)

• Pencils, pencil crayons/felts

• Blank or lined paper

Lesson Length 
45 minutes 

Assessment 
See Assessment Tools, Section 2

Self-Assessment: 

• Peer Editing

• Exit Slip: Forces and Motion
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Prior to this lesson, instruct students to bring 
in mobile objects from home that can be used 
as manipulatives in this lesson (e.g. toy cars). 
In preparation for the lesson, set up stations 
for student group activity (one station per five 
students). Each station should focus on one 
surface texture. Students will rotate and test 
their mobile objects on the various surfaces. 

Opening Motivator
Show students clips of Rick Hansen’s Man 
In Motion Tour. Ask students to focus on the 
surfaces Rick wheels over on his tour.

Main Activity
1. Explain that students will experiment with 
certain objects and surfaces in and around 
the school building to learn about motion. Tour 
around the school to test how different balls 
roll on various surfaces to provide a visual 
for students of how movement is affected by 
friction, mass, surface texture and slope. 

Sample Experiments
*To ensure consistency, i.e. that the same force 
is applied to the ball, always have the same 
person rolling the ball and ask them to roll each 
ball equally hard.
 
Record the type of surface, type of balls and 
distance travelled. 

• Roll a ball on the gymnasium floor. Roll 
the same ball on a carpeted surface. How 
is movement affected by the texture of the 
surfaces?

• Roll three balls that have different 
masses across the same surface. How is 
movement affected by the mass of the 
balls?

• On a slanted surface, roll a ball downhill. 
Try again with the same ball, rolling uphill. 
Try again with the same ball on a flat 
surface. How is movement affected by 
slope?

Grade Five: On the Move

B. Lesson Plan

Discussion Questions
• Which types of surfaces did Rick wheel 

across? (Dry pavement, wet pavement, 
sloped, flat, slight incline, rough/
cracked, bricks, mud)

• Using scientific principles, explain how  
Rick was able to move his wheelchair 
across all these surfaces? (Rick used 
his arms to apply force to the wheels so 
that the wheelchair would roll forward). 
Which surfaces do you think would be 
hardest for Rick to travel across? (Wet, 
snow, ice, mud, hills). What would Rick 
need to do to maintain the same speed 
on difficult surfaces? (Apply more force.)

• Which surfaces do you think would be  
easiest for Rick to move across?  
(Pavement, dry, downhill, flat)

• What other factors do you think could 
affect Rick’s ability to wheel at the same 
speed? (The weight of his wheelchair, 
how hard he could push the wheels, etc.)
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2. After the school tour, debrief in the 
classroom. Teach students definition of force, 
friction, mass, surface texture and slope by 
inquiring about the school tour. Option for 
students to complete How Do Things Move? 
worksheet (p. 7).

• Force: the push or pull on an object  
(e.g. when you kick a ball, you are applying 
force, which makes the ball move).

• Friction: the force that results from two  
surfaces moving past each other (e.g. a  
car driving on the road does not slip  
because friction is created by the tires  
rubbing against the pavement).

• Mass: the amount of matter in an object;  
differs from weight because mass is  
constant, whereas weight will change  
depending on other factors (e.g. in space, 
you weigh nothing, but your mass stays  
the same).

• Slope: how steep something is (e.g. flat, 
incline, decline).

• Surface texture: the feeling of a material  
or surface (e.g. smooth, rough, bumpy,  
slippery, soft, silky).

 
3. Divide class into small groups (4-5 students) 
and instruct them to design a fair test while 
experimenting with objects at the various 
stations. You conduct a fair test by asking a 
question and exploring possible outcomes 
making sure that you change only one factor at a 
time while keeping all other conditions the same.

4. Circulate and ask questions to prompt 
discussion.  
Provide students with time to design their test 
(option to use Design a Fair Test worksheet,  
p. 8) and to reflect on their learning and 
teamwork (option to use Design a Fair Test: 
Peer Editing worksheet, p. 9). Explain that using 
the same slope each time means we apply the 
same force to the object.

Discussion Questions
• How did we get the balls to move?  

(We applied force to move the ball by 
rolling it.)

• What else causes things to move? 
(Gravity, wind, pushing, pulling, kicking, 
picking up)

• How is movement affected by the texture 
on which we rolled the balls? (Balls rolled 
further and faster on smoother surfaces)

• We saw that Rick had to travel across  
different landscapes in various weather  
conditions. Think about how the balls  
moved and how this is similar to how his  
wheelchair would move. What factors  
affect a wheelchair’s movement?  
(Force, friction, mass, surface texture  
and slope)
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Conclusion
As a class, reflect on the various concepts discussed and observed in the experiments. Students 
complete an Exit Slip to demonstrate their learning (p. 10).

Discussion Questions
• What surfaces in our experiments 

caused a lot of friction? How did friction 
affect Rick on his tour? (Rough surfaces 
cause a lot of friction. Rick would find it 
hard to wheel over rough surfaces such 
as mud, and would need to apply more 
force to go at the same speed.)

• During our experiments, how did mass 
affect movement? How did mass affect 
Rick’s movement on his tour? (Heavier 
objects move slower if you apply the 
same force. It would be important to 
make Rick's wheelchair as light as 
possible so he could apply less force to 
make it move at the same speed.)

• What did we notice about slope in our  
experiment? How did slope affect 
Rick on his tour? (Objects move 
slower uphill, and faster downhill, if 
the same force is applied. Rick would 
have to apply more force to push his 
wheelchair uphill, and less to wheel 
downhill.)

• How do you think people who use 
wheelchairs are affected in their 
movement on a day-to-day basis 
because of the things we  
were experimenting with today? 
(People who use wheelchairs find it 
easier to get around when surfaces are 
flat and smooth, and when they can 
use new lighter wheelchairs.)

Grade Five: On the Move

B. Lesson Plan (continued)
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______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

______________________________

FRICTION

MASS SURFACE TEXTURE

FORCE

SLOPE

Force, friction, mass, surface texture and slope affect how things move. 
Write the definitions below and provide an example of each.

How Do Things Move?

Grade Five: On the Move
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Question/Prediction :  ________________________________________________________

________________________________________________________________________________________________

Variable that will 
change:
(e.g. surface of 
ramp)

Variables that will remain 
constant:
(e.g. slope of ramp, mass of 
object rolled down ramp)

Write and illustrate your 
observations
How did the tested variable change? 
(e.g. used metal surface, carpeted 
surface) What were the results?

Conclusion :  ______________________________________________________________ ______________________________________________________________

________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________

Grade Five: On the Move

Design a Fair Test
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Peer Editing

My team helped to set up a fair test by  ___________________________________________  

_________________________________________________________________________  

_________________________________________________________________________  

 

My team had a good idea when  _________________________________________________  

_________________________________________________________________________  

_________________________________________________________________________  

 

We worked well together because  _______________________________________________  

_________________________________________________________________________  

_________________________________________________________________________  

 

We need to work on  _________________________________________________________  

_________________________________________________________________________  

___________________________________________________________to improve our test. 

 

We need to work on  _________________________________________________________  

_________________________________________________________________________  

________________________________________________ to improve how we work together.

Grade Five: On the Move

Source: Science 5: BC’s New Curriculum.
https://curriculum.gov.bc.ca/curriculum/science/5

https://curriculum.gov.bc.ca/curriculum/science/5
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Name four factors that affect movement 
given equal force.

How could we make movement easier for people using wheelchairs, considering    
these four factors?

Provide an example of how you   
saw these four factors affecting  
movement today.

________________________________________  

_________________________________________  

_________________________________________  

_________________________________________

________________________________________  

_________________________________________  

_________________________________________  

_________________________________________  

_________________________________________  

_________________________________________  

_________________________________________

 

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________ 

1

2

3

4

Grade Five: On the Move

Exit Slip : Forces and Motion
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What’s The Big Idea? 
When we understand accessibility, 
we can empathize with others and 
initiate positive change to remove 
barriers. 

GRADE SIX:
ACCESSIBLE 

OR NOT?
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Curriculum Links
Language Arts, Social Studies, Character 
Education

Learning Objectives
Students will be able to:

• Identify and understand another’s  
situation and feelings, specifically from the 
perspective of a student with a disability. 

• Analyze case study situations to create 
guidelines for accessibility. 

• Communicate ideas for improving  
school accessibility. 

Opening Motivator
Students take part in a carousel activity to share 
their knowledge of vision, hearing and mobility 
disabilities. They discuss their understanding of 
the term ‘accessibility’. 

Main Activity
Students work in groups on case studies to 
analyze accessibility and make suggestions on 
how to make a physical space more accessible. 

Conclusion
Students communicate ways to increase 
accessibility.  

Materials
• Chart paper
• Markers 
• Student copies of Accessibility Case 

Studies (p.6-8)

• Optional student copies of:
• Recording Sheet (p. 9) 
• Could Rick Join Me? (p. 10)

• Cellphones or cameras (if doing 
photojournalism project)

Option to use Prezi: Accessible or Not? 
rickhansen.com/AIM-K-8

Option to use Video: Accessible
or Not, What is a Barrier?                                  
rickhansen.com/AIM-K-8

Lesson Length 
Main Activity
45 minutes

Extension/Project Activities 
30 minutes 

Extension/Project Activity  
Students learn about Rick Hansen and imagine 
inviting him to hang out with them, or construct 
a photojournalism essay on the theme of 
accessibility and barriers. Option to use student 
copies of Could Rick Join Me? 

Project Length: 30 minutes 

Assessment 
See Assessment Tools, Section 2. 

A. Lesson Overview

http://rickhansen.com/AIM-K-8
http://rickhansen.com/AIM-K-8
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Opening Motivator 
Carousel Activity

• Place four pieces of chart paper, each 
with one of the following phrases, around 
the room:
• Vision Disability 
• Hearing Disability 
• Physical Disability 
• Accessibility 

• Assign students to four groups. 
• Each group goes to one piece of chart 

paper and writes what they know and any 
related ideas about the phrase on the 
paper. 

• After one minute groups rotate to the right 
for the next chart paper station. Students 
only add ideas that have not yet been 
recorded. 

• Students take turns being the ‘recorder’.
• Continue rotating until the groups have 

returned back to their original chart 
paper.

Review the contributions of each group and 
discuss. Address any misconceptions about 
vision, hearing and physical disabilities. Discuss 
the students’ notions of accessibility, and clarify 
the term “accessibility”. 

Accessibility is the extent to which a physical 
space, such as a building or play space, allows 
all people to use and benefit, including people 
with a vision, hearing or physical disability. 

Main Activity 
1. Define a ‘physical barrier’ for your students. 
A physical barrier is something that makes 
it difficult or impossible for a person with a 
disability to get into or use a physical space, for 
example a shelf that is too high for someone  
in a wheelchair to reach. 

Option to use Prezi: Accessible or Not? 
to introduce accessibility in the built 
environment.
rickhansen.com/AIM-K-8

B. Lesson Plan

Teaching Tip

Students use a colour marker unique to  
their group. 

http://rickhansen.com/AIM-Elementary
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2. Divide students into groups of three or four. 
Give each group one case study (p. 6-8). 

Students record the key facts of the case study, 
the physical barriers faced by the student and 
possible solutions. Option to use Accessibility 
Recording Sheet to record answers (p. 9). 

3. Each group shares their case study and 
answers. 

What barriers exist in our school? 
Facilitate an in-class discussion about aspects 
of your school that are accessible and those 
that might be barriers to people with disabilities. 
Remind students to consider the accessibility 
of various school spaces including the library, 
office, gym, washrooms and play spaces. 

Option to use a Plus, Minus, Interesting activity 
(see Appendix K: Instructional Strategies). 
Students record:
• Plus: What makes our school accessible? 
• Minus: What might be barriers to people 

with disabilities in our school? 
• Interesting: What did I find interesting about 

the accessibility of our school?

Conclusion: Communicating Ways to Increase 
Accessibility 
Choose one of these three options:

1. Ask the class for suggestions for changes that 
could be made to remove any barriers identified 
during the class discussion.

2. As a class, complete a report to the Principal 
outlining the areas in the school that are 
accessible and those that could be improved. 
Ask students to consider what changes are  
realistic, bearing in mind costs and the 
significance of the barrier. Option to 
include student photos of examples of good 
accessibility, as well as barriers.

3. Even if a place is very accessible this may not 
be enough – people with disabilities need to 
know that it is accessible. Students brainstorm 
ways they can highlight the accessibility of 
their school, for example posters, flyers, 
infographics, films, presentations or online. 

Grade Six: Accessible or Not?

4

B. Lesson Plan (continued)
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Extension/Project Activity
1. Students construct a photojournalism essay 
on the theme of accessibility and barriers.

Students apply their understanding of barriers 
to visually depict good or bad examples of 
accessibility, and write an accompanying short 
essay about encountering physical barriers.

2. Introduce students to the story of Rick 
Hansen. Option to refer to Appendix A (Rick’s 
biography) for information about Rick’s life and 
his Man In Motion World Tour, which raised 
over $26 million dollars and demonstrated the 
potential of people with disabilities. Students 
imagine inviting Rick to hang out with them in 
a specific location, and consider what would 

make that location accessible for Rick. Option 
for students to write a report or visually depict 
barriers in this environment and their ideas 
for making the space more accessible. Option 
to use Could Rick Join Me? (p.10) to prompt 
thinking. 

Teaching Tip

For more lessons about Rick’s story and  
additional information about Rick,  
see www.rickhansen.com/schools

http://www.rickhansen.com/schools
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Justin  
It’s the first day of school and Justin is excited about his new school. Justin is legally blind but can 
do most of the things his friends do – he just needs to do some things differently. He uses a cane 
to get around school hallways and classrooms, and as long as there is good lighting he can see 
some light and shadow, which helps him avoid obstacles.

Today, things are a bit harder. As Justin enters the school he notices that the hallway is dimly lit. 
Finding his way in the school is going to be hard. 

In Justin’s old school there were braille and large print signs. He can’t find any in the new school, 
and wonders where the lunch room and washroom are located. 

Justin heads for the stairs to go to his second floor classroom. He struggles as the stairs are 
smooth and all one colour, so it is hard to find the edge of each stair. There are no hand rails.
 
Justin finds his classroom, but trips over a backpack that has been left on the floor. 

At lunch Justin wants to go the basketball game, but he is not sure how to get to the gym.

Things are not starting out very well! 

Case Studies
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Maria 
Maria loves school. She has many friends and takes part in many activities. Maria uses a  
wheelchair to get around. 

While she loves going to school, there are some things Maria finds challenging. Some of her class-
es are on the second floor. She can use an elevator but it requires a key to work and she has to find 
someone with a key. That makes her late for class sometimes and it is embarrassing being late to 
class. 

Maria loves to read but she can’t reach the books past the second shelf in the library, and the sign 
out desk is too tall. When she goes to the gym for an assembly she needs someone to lift her in the 
wheelchair because there is a step between the hallway and gym floor. Some of the doors in the 
school can be opened using an electronic button but not all of them. She has to  
wait for someone to hold a door at those entrances. 
 
The one accessible washroom is on the far side of school, and it takes her a long time to get there. 
Sometimes the furniture in her classes is too close together for Maria to move around, and she 
often has to sit at the back of the class at a table because her wheelchair doesn’t fit under a desk. 

During Phys Ed classes Maria 
often can’t join in, so the teacher 
asks her to keep score while 
others play. Maria wishes her 
class could play some sports and 
activities that would allow her to 
be active and join in.

Maria likes going to school but 
wishes a few things would be a 
bit easier to do. 

Case Studies (continued)



8

Abilities in Motion Grades K-8 Toolkit Grade Six: Accessible or Not?

Dylan 
Dylan is a grade 7 student who enjoys attending Rick Hansen Elementary School. Even though he 
has a hearing disability teachers and students at the school have done lots of things to make sure 
he gets the most out of school. 

When the teachers play a movie in class, they make sure that the closed captioning is turned  
on. Dylan can’t hear everything in the movie, but he can read what is being said. Dylan can  
hear some things, so having a quiet environment in class helps him to pick up some sounds  
in the room. 

When Dylan first arrived at school, he found maps of the school in the office, so he could easily 
locate rooms by himself. Dylan relies on vision to figure out what to do in school so having good 
lighting is important. 

Last week there was a fire drill and because the fire alarm is fitted with flashing lights, Dylan was 
able to see the fire alarm and leave the school safely with his classmates. The lunch menu in the 
cafeteria is written out each day so that Dylan can choose his lunch without needing to hear the 
staff explain the options. 

Dylan sees that his friends use many of these things too, and wonders how much harder school 
would be without them. 

Case Studies (continued)
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Accessibility Recording Sheet

Grade Six: Accessible or Not?

Name of Case Study:  ________________________________________________________  

_________________________________________________________________________  

 

What are the key facts of the Case Study? _________________________________________  

_________________________________________________________________________  

_________________________________________________________________________

_________________________________________________________________________  

_________________________________________________________________________  

 

What barriers does the student encounter? ________________________________________  

_________________________________________________________________________  

_________________________________________________________________________

_________________________________________________________________________  

_________________________________________________________________________  

 

What solutions does the school and the student come up with? What solutions can you suggest?   

_________________________________________________________________________  

_________________________________________________________________________

_________________________________________________________________________  

_________________________________________________________________________

_________________________________________________________________________
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Title of Work

Could Rick Join Me?

Imagine inviting Rick to hang out with you. 
Have you ever considered what it would be 
like to have a mobility disability? What would it 
be like to be in your house or somewhere else 
you like to hang out? For many people with 
disabilities, it can be difficult to access facilities, 

whether it is a playground, a restaurant, or even 
their own homes!

Imagine inviting Rick to come hang out with you 
and your friends or family. 

21
Decide on a location 

A Do you know this location well? Can   
 you imagine it or physically visit the   
 location?

B  Here are some ideas: Your house or a 
favourite restaurant for dinner, an event 
such as a sports game or music concert 
at your school or community center.

3 4

Identify spaces and activities that 
would be challenging for someone 
using a wheelchair.

A  Consider the entryway, hallways,   
doorknobs, light switches, stairs, etc.

B  Can you think of other potential barriers?

Think of solutions that might make 
this location more accessible.

A  What is a solution to stairs? 

B  How about objects out of reach from  
 the height of a wheelchair?

Imagine Rick being there with you

A  Try moving through the space as if you  
 were Rick.

B  What would it be like to be in the space  
 if you were in a wheelchair?

Grade Six: Accessible or Not?



1

Abilities in Motion Grades K-8 Toolkit

What’s The Big Idea? 
First impressions can be misleading. 
We can do our part to make sure 
everyone is not erroneously judged  
and is included. 

GRADE SEVEN:
FIRST 

IMPRESSIONS 
& STEREOTYPES
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Curriculum Links
Language Arts, Social Studies, Character 
Education

Learning Objectives
Students will be able to:

• Describe how first impressions can be  
misleading.

• Differentiate between self-perception  
and others’ perceptions of ourselves.

• Recognize the abilities of persons with  
disabilities and that they can live  
rewarding lives.

• Recognize that misinformation can lead  
to false impressions and stereotypes. 

Opening Motivator 
Students look at five different pictures and 
write their first impression of each picture. They 
share their first impressions and discuss how 
those impressions are formed. They learn that 
the pictures are of Rick Hansen at different 
ages, doing different activities both with and 
without a disability. 

Main Activity 

Students learn about the life of Rick Hansen 
and how first impressions affected him. 
Students complete a myth and fact survey. 
They discuss their misconceptions. 

Conclusion 
Students complete a 3-2-1 summary. 

Materials 
• First Impressions Photos 
• Appendix A: Biography of Rick Hansen, 

C.C., O.B.C 
• Trivia Questions Sheet: Teacher Notes
• Student copies of Trivia Questions Sheet 
• 3-2-1 Summary
• Option to use Prezi: First Impressions and

Stereotypes rickhansen.com/AIM-K-8

Lesson Length 
45 minutes  

Extension/Project Activity
30 minutes

Students reflect on their answers to the Trivia 
Questions Sheet, write a reflection, and suggest 
way they can build understanding of people 
with disabilities. 

Assessment

Use Assessment Tools, section 2

Self-Assessment: 
• 3-2-1 Summary, Appendix K: Instruction-

al Strategies

A. Lesson Overview

http://rickhansen.com/AIM-K-8
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Opening Motivator
1. Show students the five pictures on p. 6-8.  
Instruct students to write their first impression 
of the person in each picture.

2. Ask students to share what they wrote. Ask 
students, “How did you form an impression of 
the person?” (e.g. their appearance, presence 
of a disability, their surrounding environment). 

Main Activity
1. Share the following information about the 
pictures: 

All 5 pictures are of Rick Hansen: At age 15, 
Rick Hansen was in a car accident that left him 
paralyzed from the waist down.

That didn’t stop Rick from leading an active 
life. As a young man, Rick set out on the Man In 
Motion World Tour. He wheeled over 40,000 km 
through 34 countries, for two years, and raised 
over $26 million for spinal cord injury research 
and rehabilitation. Rick is also well known for  
winning Paralympic medals and 19 
international wheelchair marathons.

Picture 1: Rick Hansen preparing for a 
competition.

Picture 2: Rick Hansen as a young child, 
without a disability. Sometimes we forget that 
some people with disabilities didn’t always have 
a disability.

Picture 3: Rick Hansen celebrating the 25th 
anniversary of the Man In Motion World Tour in 
Australia. We may rarely see someone with a 
disability in professional settings.

Picture 4: Rick skiing (with adaptive 
equipment) with his wife Amanda and three 
daughters. Sometimes we are surprised 
to learn that someone with a disability can play 
sports and have a family of their own. Rick 
exemplifies how people with disabilities can 
have fulfilling lives like everyone else.

Picture 5: Rick Hansen racing. This photo was 
taken the same day as Picture 1. Note how 
you did not see Rick’s disability in the previous 
photos, even though he did have his disability 
in every picture except Picture 2. Rick doesn’t 
focus on his disability, and part of his work is to 
show others they don’t have to focus on their 
disabilities either.

2. Rick Hansen and changing people’s 
perceptions. Tell your students a little bit more 
about Rick Hansen. You can refer to Appendix 
A: Biography of Rick Hansen, C.C., O.B.C.

Rick Hansen knows first-hand how difficult it 
is to change others’ perceptions of you. When 
people have already formed an impression of 
what you are unable to do, it is difficult to make 
them understand your capabilities. 

B. Lesson Plan

Grade Seven: First Impressions and Stereotypes
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Because he uses a wheelchair, Rick was told he 
could not pursue a physical education degree 
at university. He was also told he was crazy 
for wanting to wheel around the world. He did 
both and continues to contribute to society’s 
awareness of the abilities of people with 
disabilities through his work at the Rick Hansen 
Foundation.

He also continues to speak around the world 
inspiring others with his story.

3. Students work individually, in pairs or in 
teams to answer the Trivia Question Sheet 
(p.9). Provide the correct answers and reflect 
on any that surprised students. Many people 
make assumptions about what people with 
disabilities can and can’t do, but every person 
with a disability is different. You may be 
surprised by some of the things that people  
with disabilities can do when provided with the 
appropriate equipment and supports.

Conclusion
Students complete a 3-2-1 Summary (see 
Appendix K for more information and an 
example 3-2-1 summary).

Extension/Project Activity
Review the definition of stereotyping with 
students. 

Stereotyping is a mistaken generalization about 
a group of people. Stereotypes may be positive 
or negative but they are misleading and  

unfair, and often lead to unfair treatment of 
individuals. 

Discuss why is it important to not judge people 
before you have had an opportunity to get to 
know them, and write student responses on 
chart paper or board. 

Some suggestions: 
• Judging a person does not define who 

they are, it defines who you are.
• We are more alike than different.
• No one is perfect.
• You may pass up an opportunity to make 

a friend.
• To feel good about myself; If I feel good 

about myself I have no reason to judge 
others.

• Being more tolerant is a good feature to 
have

• We don’t want to be judged.
• You could be treating someone unfairly 

and it could be hurtful. 
• Getting to know people first gives you a 

better understanding of others.
• I set a good example.
• People who constantly judge others run 

the risk of being judged themselves 
• You could cause harm to someone. 
• Opens our mind to new experiences and 

learning.
• I can feel good about myself.
• You can socially isolate people and this 

has long term harmful consequences. It 
can hurt people. 

Grade Seven: First Impressions and Stereotypes

B. Lesson Plan (continued)
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Think of a time when you were unfairly judged. 
How did you feel? Who judged you? Why do you 
think they judged you that way? 

Did you make any assumptions about the 
person in the pictures we looked at earlier 
because in some photos you could see he had 

a disability? People with disabilities can do 
many things, some of which may surprise you. 
You should never assume that someone can or 
can’t do something, just because they have a 
disability. 
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Picture #1

Picture #2

First Impressions Photos
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First Impressions Photos (continued)

Grade Seven: First Impressions and Stereotypes

Picture #3

Picture #4
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First Impressions Photos (continued)

Grade Seven: First Impressions and Stereotypes

Picture #5
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Trivia Questions Sheet: Teacher Notes

Grade Seven: First Impressions and Stereotypes

Students can work individually, in pairs, or in 
teams. Use scrap paper and pencils to record 
answers.

True or False: 

1. It is always easy to see if someone has a 
disability. 

Correct Answer: False – Many disabilities 
cannot be seen; for example, deafness and 
learning disabilities. Also, someone can have 
a mobility disability even if they don’t use a 
wheelchair, and someone may have a vision 
disability, even if they don’t use a white sensing 
cane or seeing-eye dog.

2. Many people who are legally blind can see 
light and forms. 

Correct Answer: True – Disabilities range a lot 
in how they are experienced. Many blind people 
can see light, forms, and colours. There are 
even blind artists!

3. If you see someone with a disability, you 
should help them as much as possible.  
Correct Answer: False – People with disabilities 
can live independent lives and do not always 
need help. If you ever want to help someone 
with disability, treat them like you would 
anybody else and ask if they need your help 
first.

4. American Sign Language (ASL), the primary 
sign language used in Canada, is just like 

English, except you use your hands instead of 
your voice.  

Correct Answer: False – ASL is a separate 
language with a different structure than English. 
While spoken English came to Canada by way 
of Britain, ASL came to the U.S. and Canada 
through people from France who were Deaf and 
hard of hearing. ASL is therefore most closely 
related to French Sign Language.

5. It’s okay to pet a seeing-eye dog or service 
dog* because they are incredibly well-behaved, 
trained dogs that know how to interact with lots 
of people.  
Correct Answer: False – you should never pet 
a seeing-eye or service dog because you can 
distract them from performing important jobs 
for their owners. *Service dogs assist people 
with a range of disabilities, not just persons who 
are visually impaired. A seeing-eye dog is a kind 
of service dog.

6. The first time a person with a disability 
competed in the Olympics was in 1904.  
Correct Answer: True – In 1904 (the 3rd 
“modern day” Olympics), a U.S. athlete with a 
wooden left leg competed in several Olympic 
events. More recently, Marla Runyan, a U.S. 
runner who is legally blind, competed in several 
Olympic track and field events. 
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7. If you use a wheelchair you can play hockey.  
Correct answer: True – There are many 
adaptive sports, such as sledge hockey, that 
people with physical disabilities can play. 
Sledge hockey uses specialized equipment 
such as sled you sit on and a special stick that 
is much shorter than a regular ice hockey stick.

8. Even though you have to have a disability 
to compete in the Paralympics, fully able-
bodied people can join sports teams for people 
with disabilities, such as sledge hockey or 
wheelchair basketball teams.  
Correct Answer: True – Able-bodied people 
sometimes choose to join teams for people with 
disabilities; for example, because they have a 
family member or friend with a disability and 
want to enjoy playing sports with that person.

9. According to the United Nations, people with 
disabilities are the world’s largest minority.  
Correct Answer: True – In every country around 
the world, there are people with disabilities. See 
tie breaker question #2 for more information.

10. Under the law, people with disabilities have 
the same rights and freedoms as people who do 
not have disabilities. 
Correct Answer: True – People with disabilities 
have the same human rights and freedoms 
as everybody else. In some countries, like 
Canada, we have extra laws such as the 
Employment Equity Act that protect the right 

to work of people with disabilities. We also 
have accessibility guidelines that make sure 
schools, community centers, businesses, 
and workplaces are accessible to people with 
disabilities, meaning people with disabilities 
can enter and use the spaces just like everyone 
else. A ramp is an example of an accessibility 
feature.

Tie-breaker Questions:  
The student or team closest to the right answer 
wins.

1. Rick Hansen is a famous Canadian who was 
in a car accident at the age of 15 and uses a 
wheelchair. Rick became famous for wheeling 
a very long distance in his chair. He did this to 
show the abilities of people with disabilities. 
How many countries did Rick visit on his way? 
Correct Answer: 34. In doing so, Rick wheeled 
over 40,000 km, the circumference of the 
Earth.

2. You already know that people with disabilities 
are the largest minority in the world. According 
to the World Health Organization, how many 
people across the world have a disability? 
Correct Answer: 1 billion. The World 
Health Organization estimates that over 
one billion people, or roughly 15% of 
the world's population, have some form 
of disability, making them the world’s largest 
minority. 

Grade Seven: First Impressions and Stereotypes

Trivia Questions Sheet: Teacher Notes (continued)
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Trivia Questions Sheet

Grade Seven: First Impressions and Stereotypes

True or False: 

1.  It is always easy to see if someone has a disability. 

2.  Many people who are legally blind can see light and forms. 

3.  If you see someone with a disability, you should help them    
 as much as possible. 

4.  American Sign Language (ASL), the primary sign language used in  
 Canada, is just like English, except you use your hands instead   
 of your voice. 

5.  It’s okay to pet a seeing-eye dog or service dog because they are   
 incredibly well-behaved, trained dogs that know how to interact with  
 lots of people. 

6.  The first time a person with a disability competed in the Olympics   
 was in 1904. 

7.  If you use a wheelchair you can play hockey. 

8.  Even though you have to have a disability to compete in the   
 Paralympics, fully able-bodied people can join sports teams   
 for people with disabilities, such as sledge hockey or wheelchair   
 basketball teams. 

9.  According to the United Nations, people with disabilities are the   
 world’s largest minority. 

10. Under the law, people with disabilities have the same rights and   
 freedoms as people who do not have disabilities.

Tie-breaker Questions: 

1. Rick Hansen is a famous Canadian who was in a car accident at the age of 15 and uses a 
wheelchair. Rick became famous for wheeling a very long distance in his chair. He did this to show 
the abilities of people with disabilities. How many countries did Rick visit on his way?

2. You already know that people with disabilities are the largest minority in the world. According to 
the United Nations, how many people across the world have a disability?

True False
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What’s The Big Idea? 
People with disabilities have some 
challenges that can be overcome 
with creative thinking and a positive 
attitude. 

GRADE EIGHT:
ASSUMPTIONS
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A. Lesson Overview

Curriculum Links
Language Arts, Social Studies, Character 
Education

Learning Objectives
Students will be able to:

• Understand that we have assumptions 
about what people can and can’t do based 
on labels we ascribe to some groups

• Understand that disability does not define 
who you are

• Recognize the abilities of persons with  
disabilities and that they can live  
rewarding lives

• Recognize that persons with disabilities 
have some challenges that can be overcome 
with creative thinking and a positive attitude

Opening Motivator
Students will describe or draw their first 
impressions of four people with different roles. 
They will compare their descriptions and 
drawings to actual photos of people with  
disabilities in those roles. 

Main Activity
Students view the video Living with a Disability, 
followed by a discussion about inclusion. 
Students discuss take away messages from the 
video. 

Conclusion
Students create a poster from take away 
messages or an inclusion quote. 
 
Materials

• Paper, Pictures and Video Living with a 
Disability

• Pictures for Discussion
• Video: Living with a Disability  

youtu.be/ym6a9MjEJj4
• Option to use Prezi: Assumptions 

rickhansen.com/AIM-K-8

Lesson Length 
45 Minutes

Extension
Students research a famous person with 
a disability with a discussion on abilities, 
challenges, and inclusion. 

Assessment 
Use Assessment Tools, section 2

http://youtu.be/ym6a9MjEJj4
http://rickhansen.com/AIM-K-8
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Opening Motivator 
Give students a plain piece of paper and ask 
them to fold it into four sections. Students label 
each quadrant with the following titles: 

• Artist
• Musician 
• Composer 
• Athlete

Tell students you are going to describe four 
people to them. Explain that they will draw or 
write a description of what they imagine that 
person to be like. Ask them to use as much  
detail in their drawing or as many descriptive 
words as they can imagine. 

• An artist who creates large oil paintings
• A musician who plays the piano and is a 

singer song-writer with an international 
number 1 hit single

• A famous composer who plays the piano
• An athlete who competes in long distance 

events,a winner of 19 international 
marathons, holding four world titles, who 
has been inducted into Canada’s Sports 
Hall of Fame.

Ask students to share the details of their 
drawing and/or discuss the adjectives they 
used. 

Show students the pictures on pages 6-9 or use 
the Prezi: Assumptions for this lesson.

p. 7: Robb Dunfield, Artist 
“The man in the picture is Robb Dunfield. He 
painted the painting, which is called 'Visions of 
Possibilities'. The two girls in the painting are his 
daughters.

At the age of 19, Robb fell from a third-floor 
balcony and was paralyzed from the neck down. 
As a result he cannot use his arms or his legs. 
Despite his disability, Robb became a  
professional artist. His work raised over $1.5 
million for charities that help people with 
disabilities. Robb now works at the Rick Hansen 
Foundation.”

p. 8: Stevie Wonder, Musician 
“Stevie Wonder became blind as a very young 
baby. He taught himself piano and had his first 
number 1 hit single at the age of 13.

He went on to be very successful and had more 
than thirty top ten hits in the US. His song “I 
just called to say I love you” was a number 1 hit 
in Canada, the US, the UK, Australia and many 
other countries."

B. Lesson Plan

Grade Eight: Assumptions 
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p. 9: Ludwig Van Beethoven, Composer
“Ludwig van Beethoven is one of the world’s 
most famous classical composers and pianists. 
He was also almost completely Deaf. He wrote 
many of his most admired works after he lost 
his hearing.”

Beethoven wrote music by imagining how it 
would sound. Lots of composers do this – not 
just those who are Deaf. 

Rick Hansen, Athlete 
Rick Hansen is a Paralympian wheelchair 
athlete who decided to wheel his wheelchair 
around the world to show what people with 
disabilities can do. His trip around the world 
was called the Man In Motion World Tour, and 
took him two years, two months, and two days.  
When he came back, Rick set up the Rick 
Hansen Foundation to raise money and help 
remove barriers for people with disabilities.

• Ask students why they did or did not 
imagine people with disabilities in their 
descriptions or drawings. 

• Explain that we often have assumptions 
about what people can and can’t do based 
on labels we ascribe to some groups.  

• Do differences and disabilities define a 
person?

Main Activity
 
Video: Living with a Disability Video  
(rickhansen.com/AIM-K-8)

Take Away Message
We all have challenges, but our 
challenges do not define us. Every person 
is made up of many characteristics and 
abilities. Few people want to be identified 
only by the things they cannot do. This 
is also true for people with disabilities. 
They have some challenges but those 
challenges do not define who they are. It 
is better to focus on what someone can 
do. 

Discussion Questions
• When Emily first found out that she had 

a physical disability what did she think? 

• It turns out she was wrong. What did she 
find out about what she could do? 

• What did Emily’s friends do to make sure 
she was included in activities? 

• What does Emily have to do to take part 
in some activities? 

• How does Emily hope how people will 
view her? 

Grade Eight: Assumptions 

B. Lesson Plan (continued)

http://rickhansen.com/AIM-K-8
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When someone seems different from you, 
it is pretty easy to focus on what sets them 
apart. Emily had some challenges doing some 
activities, but she and her friends thought about 
ways to make sure she always took part. 

Ask students: 
What are the ‘take away’ messages from Emily 
(e.g. see her for who she is, not her disability; 
find ways to include Emily in regular activities; 
invite Emily to regular activities; don’t assume 
she can’t take part in things; be creative)? 

Record students’ answers and also provide 
additional inclusion quotes: 

• Welcome people for who they are not for 
what they are not. 

• The only disability in life is a negative 
attitude. 

• Friendship is inclusive. 
• Find the unique abilities in everyone. 
• Cultivate inclusion. 
• "When everyone is included, everyone 

wins." – Jesse Jackson
• “Our human family is completed when 

everyone is included.” – Curt Armstrong, 
Community Leader and L'Arche Executive 
Director 

• "Inclusion works to the advantage of 
everyone. We all have things to learn and 
we all have something to teach."  – Helen 
Henderson, writer and Toronto Star 
columnist

• "We are less when we don't include 
everyone." – Stuart Milk, American 
politician and human rights activist

• “We focus so much on our differences and 
that is creating a lot of chaos and negativity 
and bullying in the word. Focus … on what 
we all have in common, which is we all want 
to be happy.” – Ellen DeGeneres

• “In diversity there is beauty and there is 
strength.” – Maya Angelou

• “Success is not measured by whether you 
use your legs or not, it’s how you live your 
life.” – Rick Hansen

 
Assignment: Students use one of Emily’s take-
away messages or an inclusion quote to create 
a poster, presentation, video, collage, or other 
media with a positive message. Alternatively, 
students can create a word cloud with key 
words related to inclusion and Emily’s message. 

Grade Eight: Assumptions 
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Extension/Project Activity 
Students use the library and/or internet and 
research a famous person with disability who 
has achieved great things. Students report on 
the following:

What they learned about this person’s life?
• What this person is famous for?
• What negative assumptions could someone 

make of this person based on their 
disability? 

• If this person came to visit, what might 
you need to do or change to ensure they 
could access all parts of your school and be 
included in all activities?

Teaching Tip

Students may need some suggestions.  
These could include Rick Hansen, Stephen 
Hawking, Helen Keller, Michael J. Fox, or  
Christopher Reeve. If this person came to  
visit your classroom what things could you  
do and what might you need to change to 
ensure this person could be included in  
all school activities?

Grade Eight: Assumptions 



7

Abilities in Motion Grades K-8 Toolkit

Pictures for Discussion

Robb Dunfield

Grade Eight: Assumptions 
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Pictures for Discussion

Picture by Antonio Cruz/ABr (Agência Brasil.) under a creative commons licence. CC-BY-3.0-br 
(www.creativecommons.org/licenses/by/3.0/br/deed.en), via Wikimedia Commons

Grade Eight: Assumptions 

http://www.creativecommons.org/licenses/by/3.0/br/deed.en
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Pictures for Discussion

Painting of Beethoven by Joseph Karl Stieler [Public domain], via Wikimedia Commons

Grade Eight: Assumptions 
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Pictures for Discussion

Rick Hansen competing in a race. 

Grade Eight: Assumptions 
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What’s The Big Idea? 
There are things we can do to  
make our spaces and activities  
more accessible for people  
with disabilities.

GRADE EIGHT:
A DAY IN 
THE LIFE
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A. Lesson Overview

Curriculum Links
Personal and Social Development, Language 
Arts Writing, Language Arts Media, Art

Learning Objectives
Students will be able to:

• Understand the meaning of “accessibility”.
• Be aware that people with disabilities  

have some challenges that can be  
overcome with awareness, creative  
thinking, and help from others.

• Use graphic media to communicate a  
message about accessibility.

• Use oral communication and writing  
skills to communicate a message  
about accessibility.

Opening Motivator
Students visit the “Canada in a Day” website to 
find out about the lives of well-known Canadians 
and discuss the initiative.

Main Activity
After viewing the video Changing the 
Conversation About Disability, students journal 
their day-to-day activities over the course of 
a week. They consider which activities would 
be challenging for a person with a disability. 
Students create a "Day in the Life of" project 
about a person with a disability. 

Conclusion
Students display their work and explain their 
images and choices. 

Materials
• Canada in a Day (www.canadainaday.ca) 

photos, videos, and ambassador information
• Materials to print photos (as required)
• Materials for drawing, creating pictures and 

collages – on paper or digitally
• Digital cameras (optional) 
• Video: Changing the Conversation About 

Disability (https://www.youtube.com/
watch?v=Hha9XkXa0qM)

Lesson Length 
40 minutes, plus time to create and present  
final presentations.

Extension/Project Activity 
30 minutes

Students can choose to implement their 
solutions or share their collages in a central 
location in the school. 

http://www.canadainaday.ca
https://www.youtube.com/watch?v=Hha9XkXa0qM
https://www.youtube.com/watch?v=Hha9XkXa0qM
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03

Opening Motivator 
Ask students if they know about Canada in a 
Day? Explain the project and show students the 
Ambassadors Page (https://canadainaday.ca/
ambassadors). Ask students who they know on 
the Ambassadors page and discuss several  
of the well-known people shown on the page, 
including Rick Hansen. 

Explain that: 
Rick Hansen is an athlete who uses a 
wheelchair and who decided to wheel around 
the world in 1985 to show what people with 
disabilities can do. His trip around the world 
was called the Man In Motion World Tour, and it 
took him two years, two months, and two days 
to finish. When he came home, Rick worked 
hard to help people understand that there are 
things we can all do to include people with 
disabilities in the activities we do every day. 

Rick Hansen had to overcome some challenges 
to fulfill his dreams. Because he uses a 
wheelchair, Rick was told he could not pursue a 
physical education degree at university.  
He was also told he was crazy for wanting 
to wheel around the world. He did both 
and continues to contribute to society’s 
awareness of the potential of people with 
disabilities through his work at the Rick Hansen 
Foundation.

Option to Use: Appendix A: Biography of Rick 
Hansen, C.C., O.B.C., or information from 

the Grade 7 Lesson, Abilities in Motion, First 
Impressions and Stereotypes.

Main Activity
1. View: Changing the Conversation About 

Disability (https://www.youtube.com/
watch?v=Hha9XkXa0qM)

B. Lesson Plan

Grade Eight: A Day in the Life 

• What are the key barriers they describe?  
(perceptions, attitudes and accessibility) 

• Explain this statement “Disability only 
arises when you slot a medical condition 
alongside a barrier.” 

• What is the video suggesting about 
the role we play in accessibility and 
inclusion? 

Teaching Tip

Canada in a Day is a country-wide project 
built from crowd-sourced footage filmed 
on a single day that will be crafted into 
a celebration of Canadian stories. The 
finished film will air on CTV in Summer 
2017.

https://canadainaday.ca/ambassadors
https://canadainaday.ca/ambassadors
https://www.youtube.com/watch?v=Hha9XkXa0qM
https://www.youtube.com/watch?v=Hha9XkXa0qM
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2. Ask students to journal their day-to-day 
activities over the course of a week. Option to 
use Activity Recording Sheet (p. 6).  
If Jessica Kruger or Rick Hansen came to visit 
and follow you for a day, which of your activities 
would be challenging or impossible? Ask 
students to imagine performing these  
activities if they could not hear or see. 
Encourage students to think about navigating 
stairs, reaching items from a seated position, 
communicating with others, and participating in  
outdoor activities. 

3. Students create a Canada in a Day project by 
submitting their own Day in the Life of a person 
with a disability in the form of photographs, 
drawings, collages, or other representations 
through art. Option to use the Assignment 
Sheet (p. 7) to review assignment expectations. 

Students may wish to: 
• Create a collage of original works (painting,  

collage, sculpture, etc.) or use existing 
pieces of art/photographs. 

• Create a photo journal.
• Create an electronic collage using digital 

images. 

Students write a one paragraph explanation of 
the symbolism and rationale for choosing their 
images. 

Encourage students to consider barriers that 
someone might face, but also what activities 
people with disabilities can do and ways that 
barriers can be removed. 

Conclusion 
Create a student ‘fair’, where students display 
their work and explain their images and choices 
as a carousel activity. 

Grade Eight: A Day in the Life 

Take Away Message
The presence of a disability can create  
some perceptual, attitudinal, and 
accessibility barriers. These barriers can 
be overcome when we consider our own 
attitudes, perceptions, and what we can do 
to remove physical barriers in everything 
we do. 

Teaching Tip

Explain that symbols are images, ideas, 
sounds, or words that represent something 
else and help to understand an idea or a 
thing. For example, a barricade could  
represent a barrier and a light bulb can 
symbolize and idea or solution. Students 
may wish to incorporate symbols into their 
work.
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Teaching Tip

Students may use a Google search to look 
for symbols and pictures. Use the following 
tips for a Google search to maximize 
positive search results. 

• Put text in quotation marks to search 
for an exact phrase, not individual 
words; 

• Use “-" to indicate words that should 
NOT be included in the search (e.g. 
mustang-cars indicates that you are 
looking for horses, not cars);

• Don’t use questions; 
• Narrow down the search to “images” 

tab;
• Use the “advanced search” option; 

and
• Keep it simple. Using more words will 

expand the search to many topics that 
are often irrelevant. If simple words 
don’t give you the best results, add 
words in increments.

Extension Activities
• Students display and share their 

projects in a central location in the 
school.

• Students work with a person with a 
disability to create a “Day in the Life 
Of” photojournalism project using  
real photos.

• Invite a person with a disability 
to speak to your class or school 
about their life. The Rick Hansen 
Foundation has Ambassadors 
who have been trained to speak 
to students. See www.rickhansen.
com/Ambassadors to find out more. 
Alternatively you may wish to reach 
out to a local disability organization 
to see if they can provide a speaker.

Grade Eight: A Day in the Life 

http://www.rickhansen.com/Ambassadors
http://www.rickhansen.com/Ambassadors
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Ottawa Light Rail Transit

Activity Recording Sheet

Grade Eight: A Day in the Life 

Think about all your activities in the last week. Record your activities at each location.  
Try to think of active actions (e.g. skateboarding) vs. passive actions (e.g. watching TV). 

Location Activity: What you were doing 

Home 

Home 

School

School

Public Place 
(e.g. park, store)

Public Place 
(e.g. park, store)

With a friend(s) 

With a friend(s) 
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Assignment: A Day in the Life Of

Grade Eight: A Day in the Life 

1) Create a Canada in a Day project by submitting your own “Day in the Life Of” a person with a  
disability in the form of photographs, drawings, collages or other representations through art.  

You may wish to: 

• Create a collage of original works (painting, collage, sculpture, etc.) or use existing pieces of 
art/photographs. 

• Create a photo journal.

• Create an electronic collage using digital images. 

Requirements: 

• Your work should include at least 8 images. 

• Images should include some that symbolize barriers and some that symbolize solutions  
that help people with disabilities participate in activities. 

• Link your ideas about accessibility barriers and solutions to the images. You will be required 
to explain your choices. 

2) Write a one paragraph summary that explains your choices. 

Paragraph Organizer 
Introductory Sentence: Explain the activity or activities you selected.

Body: Three sentences that explain what the images you selected symbolize.

Concluding Sentence(s): Your idea about how the activity or activities can include people with  
disabilities and your feelings/thoughts about accessibility/inclusion. 
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4. ACTIVITIES
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Activity 1: Human Knot (vision disabilities)

Equipment
Blindfolds

Introduction and activity (7 – 10 minutes)
Students work in groups of 6-8.

1. Ask half the group to put on blindfolds.
2. Arrange students in a circle, standing shoulder to shoulder.
3. Tell everyone to put their right hand up in the air, and then grab the hand of someone across 
the circle from them.
4. Everyone then puts their left hand up in the air and grabs the hand of a different person.
5. Check to make sure that everyone is holding the hands of two different people and that they are 
not holding hands with so meone directly next to them.
6. Tell group members to untangle themselves to make a circle without breaking the chain of 
hands. Sighted group members will need to guide the blindfolded students.
7. If group members break the chain they need to start over.

Tip: If the group seems hopelessly tangled, have them “pass a pulse”. One person says “pulse” 
and squeezes their right hand. The person who felt the squeeze then says “pulse” and squeezes 
their other hand (the hand that didn’t receive the first pulse). Keep going until everyone has said 
pulse or you get back to the first person. If everyone in the knot receives the pulse, they are  
in just one knot and can keep going. If not, they are in more than one knot and should probably 
break up and try again.

Discussion (3 – 4 minutes)
• Ask blindfolded students: “What did you find hard about this activity?”, “How did you know 

what to do?”
• Ask students without blindfolds, “How did you help the blindfolded students?”

Explain
If someone is blind, we need to communicate directions really clearly, including their name and 
specific information like "take one step left" rather than "move over there."

1

2
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Equipment
• Large sheets of paper 
• Rolling chair with wheels, tape, crutches, slings (for simulating physical disabilities)
• Paintbrushes and paint

Introduction and activity (7 – 10 minutes)
1. Put large sheet of paper on a wall – so that the top section is out of reach of someone sitting in 
a chair, and the bottom section requires someone to bend over to reach.
2. Assign a specific physical disability to each student (more than one student can have the same 
disability) and help younger students with any accessories they need to put on or hold:

• can only use left arm (if right handed) 
• must sit on a chair with wheels for the entire exercise and cannot use their legs
• can only use one leg
• must use crutches
• has two pairs of thick socks over hands
• has thumbs taped against hand
• cannot use arms or legs (must paint with mouth)
• cannot use arms (must hold paintbrush with foot)

3. Team has to work together to create a poster on the paper.
4. Each student must draw/colour in at least one item and sign their name. 

Discussion: 
• What was challenging about this activity? 
• What was easy? 
• How could we help each other complete this activity? 

Explain: Sometimes people with some disabilities have difficulty completing some activities, but 
that doesn't mean they can't do other activities. There are ways to overcome those challenges, and 
we can all help one another. 

Tip: When this group moves to the next station, put up a new sheet of paper on the wall ready for 
the next group.

2
 

Activity 2: Mural (physical disabilities)
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Equipment
Copies of the Dance Routine Handout – one between two students (p. 5)
Introduction and activity (7 – 10 minutes)
1. Split the group into pairs. In each pair one person is assigned the role  
of having a hearing disability, the other is their mentor.

2. No one is allowed to speak during the challenge, although they can  
communicate through body language, drawing, etc.

3. Give each mentor a piece of paper with a dance routine 
to explain to their buddy. They cannot speak, and cannot 
show their buddy the piece of paper.

4. Mentors have five minutes to explain the routine to their 
partners.

5. At the end of five minutes, explain that the group should 
then try to perform the routine together – all without 
speaking. You may wish to suggest that one person leads 
the group, if they are struggling to get things in time.

Discussion (3 – 4 minutes)
Ask students: “Did you feel like you were dancing? If not, why not? What made it hard?”

Answer: It is hard to dance when you have no music to help keep in time – you have to imagine 
the music.

How could we help one another to take part in this activity? 

Explain: People who are deaf do like dancing. They can sometimes feel some vibrations and 
take their cues from other dancers. They can develop rhythm and movement without music and 
because dancing is a form of expression it doesn't necessarily require music. 

3
 

Activity 3: Dance Routine (hearing disabilities)

Activities 
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Dance Routine Handout
• Put your hands on your hips. 
• Wiggle your hips.
• Raise right arm, then left arm, forming a V. Hold the pose for five seconds.
• Spin round twice to the right.
• Jump. Count to two in your head. Jump again. 
• Clap your hands three times.

Dance Routine Handout
• Put your hands on your hips. 
• Wiggle your hips.
• Raise right arm, then left arm, forming a V. Hold the pose for five seconds.
• Spin round twice to the right.
• Jump. Count to two in your head. Jump again. 
• Clap your hands three times.

Dance Routine Handout
• Put your hands on your hips. 
• Wiggle your hips.
• Raise right arm, then left arm, forming a V. Hold the pose for five seconds.
• Spin round twice to the right.
• Jump. Count to two in your head. Jump again. 
• Clap your hands three times.

Dance Routine Handout
• Put your hands on your hips. 
• Wiggle your hips.
• Raise right arm, then left arm, forming a V. Hold the pose for five seconds. 

Spin round twice to the right.
• Jump. Count to two in your head. Jump again. 
• Clap your hands three times.

Dance Routine Handout
• Put your hands on your hips. 
• Wiggle your hips.
• Raise right arm, then left arm, forming a V. Hold the pose for five seconds.
• Spin round twice to the right.
• Jump. Count to two in your head. Jump again. 
• Clap your hands three times.

3
 

Activity 3: Dance Routine (hearing disabilities)

Activities 
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Equipment

• Blindfolds

• A simple obstacle course that involves going around some cones, bending underneath an 
obstacle, climbing some steps, sitting down in a chair, etc. 

Introduction and activity (7 – 10 minutes)

1. Split the group into pairs. In each pair one person is assigned the role of having a vision 
disability, the other is their mentor.

2. Ask students simulating the vision impairment to put on a blindfold. At the same time briefly 
explain to mentors how to guide a person with a vision disability.

• Stand alongside the person and let them take your arm just above your elbow.

• Lead by walking slightly in front.

• Give brief but clear spoken instructions.

• To sit down, grab the back of the chair so the person can feel down your arm to the chair. 
Don’t push them into the chair!

3. All pairs must negotiate the course, with the mentor 
guiding the person with the sight disability as required. 

Discussion (3 – 4 minutes)

Ask students the following questions:

• “What did you find hard about this activity?”

• “What did your guide do to help you?”

• “What are some other ways people who have 
seeing disabilities use to get around?”

Explain

People who are blind or cannot see very well can use 
lots of different ways of getting around, such as white 
canes, guide dogs, sounds and smells, and
their memory.

4
 

Activity 4: Obstacle Course (vision disabilities)

Activities 
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Equipment
• Court marked out with tape/string/cones (approx. size 4m x 6m, with a line across the middle 

dividing the court into two halves of 2m x 3m).
• Beach balls or dodge balls.

Introduction and activity (7 – 10 minutes)
1. Divide students into two teams

2. Students in each team get into groups of two or three. They sit down on the ground and pass a 
ball between them like volleyball players. They should try to tap the ball to the other person with 
the tips of their fingers rather than throwing and catching. Students must sit on the floor at all 
times. 

3. After two minutes ask students to pass one ball between their team for as many passes as 
possible without the ball touching the floor (or the students getting up from the floor). 

4. After two minutes tell the students that they will now play a game of sitting volleyball. Explain 
the rules of the game.

• The game has the same rules as able-bodied volleyball, with a few small differences.

• The objective is for teams to send the ball over the centre line so that it touches the ground in 
the other team’s half of the court. Each team is allowed to touch the ball up to three times (i.e. 
pass it between themselves) before returning  
it to the opposing team’s side of the court.

5. All players must remain sitting at all times.

Discussion (3 – 4 minutes)
Explain that sitting volleyball is an example of a sport 
played by people with physical disabilities. Other people 
with disabilities can play many sports. Ask students if they 
can name some sports played by people with disabilities 
(e.g. sledge hockey, sit-skiing and wheelchair rugby). 

Option to show students pictures of people taking part in 
these sports.

5
 

Activity 5: Sitting Volleyball (physical disabilities)

Activities 
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Equipment

Copies of the Guide to Sign Language – one for each student (p. 9).

Introduction and activity (7 – 10 minutes)

1. Hand out the Guide to Sign Language to each student.

2. Show students how to sign, “What animals do you like?”

3. Show students how to sign each of the five animals on the guide.

4. Students have four minutes to go round the group and ask as many people as possible what 
animals they like. Each time one student asks “what animals do you like?” in sign language, and 
the other replies with the sign for their chosen animal. The students then swap roles.

5. No one is allowed to speak for the duration of the challenge.

Discussion (3 – 4 minutes)

• Share the following information with students.

• You learned how to ask “what animals do you like?” using the signs for “animal” “you” “like” 
and "what". American Sign Language has a different sentence structure to spoken English, 
so the words are signed in a different order. 

• There are signs that combine a number of different words. One such sign is “I LOVE YOU”.

• Ask students:

• “Does anyone know how to say I LOVE YOU in sign language? If you do, don’t answer the 
next question.”

• “Can you guess the sign for I LOVE YOU?”

• Share the following information:

“This sign is actually a combination of the finger spelled letters I, L and Y.”

• Show students what the signs for the letters I, L and Y look like – on the infographic and by do-
ing the signs yourself.

• Share the following information:

“This is not the ASL sign for the word love, which is both arms folded across the chest. It is 
also not the sign you see at rock concerts.”

• Show students what these signs look like on infographic and by doing the signs yourself. 

6
 

Activity 6: Sign Language Race (hearing disabilities)

Activities 
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Cat 
Thumbs and index fingers 
touch. Other fingers are  
outstretched. Pretend to 
stroke cat whiskers twice.

What
Palms facing 
upward, hands 
slightly cupped, 
move hands towards 
and away from one 
another twice.

You
Point at the 
person you are 
talking to.

Animals
Palms facing towards 
your body, fingertips 
pointing into chest, 
move wrists towards 
and away from one 
another twice.

Like
Place thumb and  
middle finger on  
chest. Other fingers 
are outstretched.  
Slide thumb and  
middle finger together 
and off your chest.

Dinosaur  
Place one arm  
across the body, fingers 
touching opposite arm’s  
elbow. Other arm 
points upward with 
fingers making a “d” for 
“dinosaur.” Make a “d” 
by pointing index finger 
up and touching thumb 
to other three fingers. 
Bounce your “d” across 
your body three times. 

Dog  
Snap middle finger  
and thumb twice.

Hamster  
Place one hand next to nose with 
index and middle finger pointing 
upward. Move them across your 
nose, back and forth, twice.

Elephant 
Place hand by your nose, 
palm facing outward. 
Move palm up and down 
away from your body, as if 
it were making the shape 
of an elephant trunk.

1

3

4

5

2

6
 

Activity 6: Sign Language Race (hearing disabilities)

Activities 
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Equipment
• Blindfolds 
• Sound device (optional)

Introduction and Activities (7-10 minutes)
Ask: People who are blind or have low vision have to rely on other senses other than their sight. 
What senses might they use? (Hearing and touch). 

Has anyone ever used a crosswalk that makes a noise when the light is green? Does anyone know 
why that is? The sound helps people who are blind or have low vision to know when they can cross 
safely. 

1. Students line up facing a finish line a few metres away.
2. Ask students for a sound that we could make for green and one for red. You could suggest an 

animal noise (e.g. bark, oink, moo) or take suggestions from students. 
3. Assign a sound to red and one to green. 
4. Students step forward for the sound for green and stop for the sound for red. Students walk to 

the finish line. 
5. Students line up again, this time in pairs. One of the pair puts on a blindfold and holds the 

elbow of their partner (without a blindfold). Repeat the steps above. Students take turns with 
the blindfold. 

Tip: Have fun by mixing up greens and reds so students are not sure if they will step forward or 
stop. Speed up intervals between sounds to make it more challenging. 

Discussion (3 – 4 minutes)
Ask students the following questions:

• Did you find this harder with the blindfold? 
• Why was it harder? 
• Which of your senses helped you? How? 
• How did your partner help? 
• If we have friends who are blind or have low vision, how can we help them to be included in 

activities?

7
 

Activity 7: Red Light, Green Light (vision disabilities)

Activities 
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Equipment
• Balls that don’t bounce
• One chair per pair of students
• Parachute or large pieces of different-coloured bristol board
• Implements for tapping (e.g., foam noodle, metre stick, hockey stick) 
• Ramps that will allow students to aim and release a ball at a target. 
• You can challenge students to create their own ramps using equipment around the school, 

or you can provide them with ABS piping. Other suggestions: Use rolled cardboard, boxes, 
scoops, cylinders or hockey sticks, or a partner can hold her arms together. 

Introduction and activity (7 – 10 minutes)
Ask students if they have heard of boccia. 

Boccia is a throwing sport similar to lawn bowling but played indoors on a court. It is played using 
the hands or feet or with an assistive device to throw a ball towards the target. Boccia has been 
adapted for people with cerebral palsy and other physical disabilities. It is practised in 50 different 
countries today and is a game of muscle control, accuracy, focus and concentration.

1. Lay out a parachute or multi-coloured area (e.g. large pieces of different-coloured bristol 
board) on the floor.

2. Students stand/sit with a partner around the outside of the parachute with a ball and ramp. 
3. Partner 1 decides which colour on the parachute to aim for, and partner 2 taps the area with 

an implement such as a foam noodle or metre stick to give an audible target (this makes the 
game accessible for anyone with vision loss). 

4. Partner 2 positions the ramp according to the directions given by partner 1 (e.g. move it right, 
move it forward). 

5. Partner 1 releases the ball when directed. Students cannot throw or push the ball down the 
ramp. 

6. If the ball misses the target, both students run/wheel around the outside of the parachute and 
back to their spot. 

7. Students who hit the target will try for a new colour on their next turn. 
8. On a signal, the students collect the balls and go back to their spots to try again or proceed to 

the next colour. Students switch roles after each turn. 

8
 

Activity 8: Ramp it Up! (physical disabilities)

Activities 
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Discussion (3 – 4 minutes)
• How can you control how far the ball goes?
• What does changing the angle of the ramp do?
• What do you need to think about to be accurate when throwing at a target? 
• In boccia, players can throw the ball using any part of their body, e.g. elbows, feet, 

shoulders. What activities other than sports could people learn to do with their elbows, feet, 
or other body parts?

This activity is adapted from the Canadian Paralympic Committee, FUNdamentals Physical Lit-
eracy Resource. Take a look at http://paralympic.ca/canadian-paralympic-fundamentals-resource 
for more fun and inclusive physical education activities. 

 

Activity 8: Ramp it Up! (physical disabilities continued)

Activities 

http://paralympic.ca/canadian-paralympic-fundamentals-resource
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Equipment
None required

Introduction and activity (7 – 10 minutes)
The Elephant Game does not require words or sounds to play. Everyone can play the Elephant 
Game, including people who are Deaf. 

1. Show students ASL signs for S and B (see p.14). Explain that they will be playing a game using 
those two signs with no voices. 

2. Students stand in a circle and face inward towards the caller who stands in the middle. 

3. The caller points to a student who must immediately form the elephant trunk by placing two 
S handshapes together in front of his or her nose. The two players on each side of the person 
forming the elephant trunk create that person’s elephant ears using the sign for B. If no errors 
are made, then the caller selects a new person to become the elephant. 

4. If a handshape or location error is made, then the player or players who made the error are 
eliminated. In addition students who use their voices are eliminated.

5. The game continues until only three players remain.

6. If time remains, play the game a second time. 

Discussion (3 – 4 minutes)
• What did you find challenging about the game? 
• Were you tempted to communicate using words? 
• Would this be a good game to play with someone who could not hear? 
• Can you think of other games that will include everyone, including those who are Deaf?

9
 

Activity 9: The Elephant Game (hearing disabilities)

Activities 
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Activity 9: The Elephant Game (hearing disabilities) 9

American Sign Language for BAmerican Sign Language for S

Activities 
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The Early Years – A “Boy in Motion”
Rick Hansen was born on August 26th, 1957 
in Port Alberni and grew up in Fort St. John, 
Abbotsford and Williams Lake (which are all 
towns in British Columbia). Rick was a regular 
kid who loved playing outside every chance he 
got!

Growing up in British Columbia, he had loads of 
outdoor space to explore; mountains, forests, 
rivers, and lakes. In fact, Rick loved being 
outside so much that his mom would often have 
to insist that he come in for dinner! He was truly 
a “boy in motion.”  

Rick loved exploring and learning about his 
environment. He really liked fishing, so he 
learned all he could about the fish that lived 
in local waters near his town. Like a lot of kids, 
Rick also loved sports – any kind of sport 
but especially those that involved dribbling, 
throwing, hitting or kicking a ball around.

When he was 15 he went on a fishing trip with 
his friend Don Alder. After having a great time 
and catching lots of fish, the boys rode on the 
back of a pickup truck to get home. Suddenly 
the truck crashed and toppled over on the side 
of the road. During the crash, Rick was hurt and 
Don was not. Rick was paralyzed from the waist 
down. He had a spinal cord injury and he would 
never be able to walk again.

Rick didn’t give up! He was in the hospital for 
seven months. While he was in there, he learned 
how to use a wheelchair.  

This was a very hard time for Rick, but he 
continued to believe in himself. 

After a lot of hard work and determination, Rick 
returned home to be with his family. There, with 
the encouragement of his friends, family and 
coach, he learned that he could still enjoy the 
things he loved – like fishing and sports – just 
in a different way.

Appendix A Biography of Rick Hansen, C.C., O.B.C.
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Sports Career
When Rick finished high school, he went to 
university. Because he wanted to help kids be 
active and live healthy lives, Rick decided to 
study to become a Physical Education teacher. 
Some people thought that he couldn’t do it 
because he used a wheelchair. Rick didn’t let 
that stop him one bit! During university, Rick 
continued to play sports and even tried a bunch 
of new sports he had never played before. He 
joined a wheelchair basketball team at his 
school and that’s where he met his good friend 
– Terry Fox.

Rick also really liked racing his wheelchair. He 
started entering different racing competitions 
and won many championships around the 
world. Rick trained very hard and eventually 
he participated in both the Paralympic and 
Olympic Games. 

Making a Difference in the Lives of Others
Rick wanted to help others. 
He had big dreams. One dream was to raise 
money to help find a cure for spinal cord 
injuries. The other dream was to help the world 
understand what people who use wheelchairs 
are capable of. So what did he do?  
He decided to wheel his wheelchair around the 
world! Can you imagine how hard that would 
be? He wheeled through rain and snow and hot 
deserts. He wheeled uphill, downhill, and over 

bridges. His hands were sore and his muscles 
were too. It took him two years, two months, 
and two days. His trip around the world was 
called the Man In Motion World Tour. When 
he arrived home to Vancouver, thousands of 
people welcomed him. His trip was over and 
had been very successful. Rick and his team of 
helpers raised 26 million dollars and showed 
people around the world what a person with 
a disability could achieve. Rick and his team 
used that money to help other people living with 
spinal cord injuries, to support research for a 
cure for spinal cord injury, and to help everyone 
live healthier lives. His journey inspired many 
people.

Appendices
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The End was Just the Beginning
Today Rick lives in Richmond, BC, with his 
family. His wife’s name is Amanda and he has 
three daughters – Emma, Alana, and Rebecca. 
Rick is a great dad. He loves to spend time with 
his family and play sports with his girls. He even 
coached his girls when they played softball and 
volleyball.

Rick also enjoys coaching other teams. He has 
coached many teams, including wheelchair 
volleyball, wheelchair basketball, volleyball, 
basketball, and softball.

Even as a grown-up, Rick still enjoys fishing 
– it is one of his favourite hobbies! Rick likes 

fishing so much that he even volunteers with 
organizations that help protect fish that are in 
danger – like sturgeon and salmon.

It has been more than 25 years since Rick 
started his journey to help people be healthy 
and to create a world where everyone counts. 
He is still working on his dreams and he has 
never given up. Since he started, he and his  
team have raised over 280 million dollars. As 
he says, “the best work is in front of us.” But he 
can’t do it alone – he needs your help to make  
a difference!

Appendix A Biography of Rick Hansen, C.C., O.B.C. (continued)

Thousands assemble in Vancouver to thank and congratulate Rick upon completing the Man In 
Motion World Tour.

Appendices
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Rick Hansen today.
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Appendix B Detailed Man In Motion World Tour Map
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Appendix C Tour Facts and Figures

Dates of World Tour
March 21, 1985 -  
May 22, 1987

Distance Covered 
The circumference of 
earth 

Countries Travelled 
Through 
34 countries, 4 
continents

Wheeling Schedule
85 km / day

Average Wheeling 
Speed
8 - 10 km/hr (city),  
14 - 15 km/hr (rural)

Days on the Road
792 days

Postcards Written 
2,172

Flat Tires 
126

Gloves Worn Out
94

Wheelchair Tires Worn 
Out
160

Times Robbed 
4

Average Time Spent  
Wheeling a Day 
8 hours

Most Homesick 
Moment
Terry Fox Garden in 
Jerusalem

Best Sunrise
Toledo, Spain

Best Sunset
Tel Aviv, Israel

Most Hours Spent  
Wheeling in 1 Day 
16 hours, Oct. 31, 
1985

Most Media Interviews  
in 1 Day
18 in Winnipeg, 
Manitoba

Biggest Crowd
Tianjin, China

Highest Summit
1,700 metres in the 
Alps

Letters Received
200,007

Baseball Caps 
Received
1,091

What was the Man In Motion World Tour? 
An epic journey equal to the circumference of 
the earth, through 34 countries by wheelchair. 
It took more than two years and two months  
to complete.

Why was Rick wheeling around the world?
To create awareness of the potential of people 
with disabilities and to raise funds to support 
spinal cord injury research, rehabilitation,  
prevention, wheelchair sports and awareness.

TOUR FACTS & FIGURES

Appendices
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Spinal Cord

Cervical Nerves
Head and Neck
Diaphragm
Deltoids & Biceps
Wrist Extenders
Triceps
Hand

Sacral Nerves
Bowel & Bladder
Sexual Function

Thoracic Nerves

Lumbar Nerves
Leg Muscles

Chest Muscles

Abdominal Muscles

C1

C2

C3

C4

C5

C6

C7

T1

T2

T3

T4

T5

L1

L2

L3

L4

L5

S1

S2

S3

S4

S5

T6

T7

T8

T9

T10

T11

T12

Appendix D The Spinal Cord and Rick Hansen’s Injury

The spinal column is made up of the bones  
of the back and neck. These bones are called  
vertebrae (VERT-eh-bray) and together they 
form a tube that protects the spinal cord. 

The spinal cord is made up of millions of nerves 
that send messages back and forth between the 
brain and the body. These messages allow us to 
feel, touch, move, breathe and walk.

Appendices
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• 5 sacral (tailbone) nerves control the  
bladder and bowel

When a spinal cord injury occurs, the 
connection 
between the brain 
and the part of the 
body below where 
the injury occurs 
is broken. The 
image on the right 
shows a severed 
spine.

Rick Hansen’s Injury
Rick Hansen’s spinal cord injury was caused by 
a car crash that completely cut the spinal cord 
in the lower part of his thoracic spine, where it 
passes through the T10, T11 and T12 vertebrae 
(the T stands for Thoracic, and the number 
refers to the specific bones). The spinal cord 
was cut when the force of the crash broke and 
pushed the vertebrae of the spinal column into 
the spinal cord.

When Rick Hansen’s spinal cord was cut, 
he immediately became a paraplegic. The 
connection between the brain and body was 
broken between his lower and middle back. 
This meant everything above his abdomen (his 
stomach muscles) worked, but he could not 
move his legs or feel any part of his body below 
his abdomen.     

While Rick can still use his arms and hands 
and breathe normally, his injury caused other 
problems like improper function of his bowel 
and bladder. Some people with an injury like 
Rick Hansen’s also have long-lasting pain.

The bones of Rick Hansen’s spinal column have 
healed, but his spinal cord remains broken. A 
scar has formed in the spinal cord at the T10, 
11, 12 level. This scar may be one of many 
important barriers that stop the nerves from 
regrowing after a spinal cord injury. Today, 
there is no cure for spinal cord injury. However, 
researchers are learning more about how to fix 
the injured spinal cord and how to improve the 
lives of people with spinal cord injury.

Appendix D The Spinal Cord and Rick Hansen’s Injury (continued)

Each nerve of the spinal cord connects to a  
different part of the body. 

These nerves have different names and  
numbers depending on where they go in  
and out of the spinal column.

• 8 cervical (neck) nerves control the arms 
and some muscles for breathing

• 12 thoracic (middle back or trunk) nerves 
control the chest and abdomen (stomach), 
including breathing

• 5 lumbar (lower back) nerves control  
the legs

Appendices
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Appendix E Why Does a Spinal Cord Injury Cause Paralysis?

Quadriplegia Paraplegia

What is the difference between quadriplegia and paraplegia? 

The complete or partial paralysis of the 
body, including both arms and legs.

The complete or partial paralysis of the 
lower half of the body, including both legs.

When the spinal cord is injured, the damage 
continues to progress for about 48 hours, and 
it may be weeks before the final outcome is 
confirmed. As the spine heals, it fills in with 
scar tissue, which impedes the transmission of 
nerve impulse and sensory information from the 
brain to the extremities. Likewise, any sensory 
information from the body below the injury may 
be prevented from reaching the brain because 
the signal cannot pass through the damaged 
area.

Injuring the spinal cord is like damaging the 
main electrical power line into a home. Similar 

to the operation of electrical appliances, the 
operation of muscles and sense of touch 
depend upon a direct, well-functioning line 
between the power source (brain) and the body 
part (arms and legs). When the nerves below the 
injury are cut off from the brain they are unable 
to function properly and partial or complete 
paralysis from the level of injury downward 
may result. The higher on the spine the injury 
takes place, the higher the level of paralysis. 
Temporary paralysis and partial recovery may 
occur, but serious injuries to the spine often 
result in permanent paralysis.

Appendices
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Appendix F Spinal Cord Injury Facts

Did you know? 
• There are approximately 86,000 Canadians living with spinal cord injury.
• This year approximately 4,300 Canadians will sustain a spinal cord injury.
• It takes less than 0.2 seconds to sustain a spinal cord injury, and that injury can last a lifetime.
• Most serious injuries occur on the weekend.
• Most serious injuries happen in the summer.
• Most serious injuries happen during leisure time.
• Many serious injuries involve alcohol.
• Most serious injuries happen to people between the ages of 16 and 34.
• Many spinal cord injuries can be prevented if you THINK before you act.

What are some high risk activities for spinal cord injuries?

Driving

Biking

Diving

Skiing / Snowboarding

*More than 50% of spinal cord injuries 
are the result of car crashes.

43
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Appendix G Disability Statistics Infographic

Help Change

AROUND THE WORLD

PEOPLE LIVE WITH SOME FORM OF DISABILITY
It is the world’s biggest minority that anyone can become a part of at any time.

IN CANADA

or  4.4 MILLION

3  MILLION

200,000

2.6 MILLION

ONE IN SEVEN

Canadians have a disability

Within about 20
years, that number is
expected to grow to
ONE in FIVE.

Canadians adults have a physical disability.

Canadians kids have
a disability.

Canadians adults will disabilities
need help with everyday activities.

Canadians with disabilities
use aids or assistive devices.

MORE THAN

MORE THAN MORE THAN

MORE THAN

ONE BILLION
DISABILITY STATISTICS

EIGHT in TEN

Imagine not being able to participate fully in everyday life.

Since 1987, the Rick Hansen Foundation and our supporters have helped make 
hundreds of our communities more accessible to people with disabilities. It’s good 
for our economy and our communities, but there’s more to be done.

Join us in creating an inclusive society without barriers

Appendices
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Appendix G Disability Statistics Infographic

In Canada, it’s expected the incomes of people with 
disabilities and an aging population will account for 40% 
of total income by 2030. With such significat spending 
potential, there’s a strong economic case for increasing 
accessibility and improving current disability stats.

THE EDUCATION GAP

16.3% of adults with disabilities earn Bachelor’s and Graduate 
degrees compared to 28.3% of adults without disabilities.

THE WAGE GAP

Adults with disabilities have a lower median after-tax household 
income than adults without disabilities: $9,557 lower for men and 
$8,853 lower for women.

THE UNDEREMPLOYMENT GAP

7.5% more men and 6.5% more women with disabilities work 
part-time but want to work full-time compared to men and women 
without disabilities.

PERCEIVED HIRING AND PROMOTION BIAS

Almost half of Canadian adults (48%) believe people are more 
likely to be hired or promoted if they hide their disability

Aim High
Rick Hansen 
was paralyzed at 
15 years old, but 
went on to become 
one of Canada’s 
most decorated 
Paralympic athletes 
and proved the 
potential of people 
with disabilities with 
his Man In Motion 
World Tour.

Michael J. Fox 
has limited motor 
skills because of 
Parkinson’s disease, 
but that didn’t stop 
the Canadian actor 
from becoming an 
Emmy and Golden 
Globe award winner.

Imagine not being able to participate fully in everyday life.

Since 1987, the Rick Hansen Foundation and our supporters have helped make hundreds 
of our communities more accessible to people with disabilities. It’s good for our economy 
and our communities, but there’s more to be done.

Join us in creating an inclusive society without barriers.

Help Change
DISABILITY STATISTICS
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[1] www.statcan.gc.ca
[2] https://www.un.org/development/desa/disabilities/resources/factsheet-on-persons-with-disabil-
ities.html
[3] As above
[4] https://www.mtholyoke.edu/org/adapt/funfacts.html

Did you know? 
• Rick Hansen went around the world in 

his wheelchair to show everyone the 
possibilities of people with disabilities. It 
took him two years, two months and two 
days.

• The football huddle was invented by a 
team from Gallaudet University, which has 
many Deaf students, as a way of hiding 
sign language instructions from opposing 
teams.

• Long before the Paralympics, American 
gymnast George Eyser, who had a wooden 
leg, won six medals at the 1904 Summer 
Olympics.

• In 2006, 14.3% of Canadians had a 
disability1. That is one in seven Canadians. 

• Around 15% of the world’s population 
live with a disability2. They are the world’s 
largest minority3, and the only minority 
group any of us can become a member of 
at any time.

• Baseball hand signals used by umpires to 
signify balls, strikes, out and safe originate 
from Outfielder William Hoy’s request 
to umpires that they use sign language 
because he was Deaf and could not hear 
the umpires’ verbal calls.

• Marla Runyan is an American track and 
field athlete, road runner, and marathon 
runner who is legally blind but competes 
in able-bodied events. She is a three-time 
national champion in the women’s 5,000 
metres and won the 1,500 metre race at 
the 1999 Pan American Games. She was 
the first legally blind athlete to compete in 
the Olympics.

• The famous French painter Pierre-Auguste 
Renoir developed arthritis late in life and 
required a wheelchair to get around. In 
order to continue painting, Renoir  
employed assistants who would dip 
brushes in paint for him and strap the 
brushes to his hands. Renoir’s later 
paintings are celebrated for their looser 
brushwork – which was probably a result of 
his arthritis and this technique of painting! 

• 90% of people with visual impairments can 
see the sun, which makes them able to see 
93 million miles away4.    
       
       
       
   

    

Appendix H Interesting Facts About Disability
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• Sudha Chandran was born in South India. 
Her right leg was amputated as a result 
of a road accident. She was given an 
artificial leg and became one of the most 
accomplished and acclaimed dancers in 
India. She performs all over the world and 
has received many awards. She appears 
often on Hindi television and in films.

• Christy Brown was a famous Irish writer 
who had cerebral palsy and was able 
to write or type only with the toes of 
one foot. He wrote several books that 
became bestsellers around the world. His 
autobiography My Left Foot was made into 
a very successful film. 

• Jean-Dominique Bauby had a rare disorder 
called Locked-in syndrome – his mind 
was perfectly normal but his body was 
completely paralyzed and he could  
only move his left eyelid. Despite this, he 
wrote a book called The Diving Bell and the 
Butterfly by blinking when the correct letter 
was reached by a person slowly reading the 
alphabet over and over again. 

• American Sign Language, which is the 
most widely spoken sign language in 
Canada, came from France. A Canadian 
who only speaks ASL will find it very hard 
to communicate with someone from 
England who only knows British Sign 
Language, but will have a good chance 
of communicating with someone using 
French Sign language – even if they don’t 
speak French! 

Appendices
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Appendix I Additional Online Resources

1. Aaron Fotheringham – 360 Backflip in a 
Wheelchair
Short film about Aaron Fotheringham, an 
inspirational teenage wheelchair skate park 
athlete. The first person to land a backflip on a 
wheelchair, Aaron is 16 and now teaches and 
inspires other young people in wheelchairs.

Length: 4 minutes and 35 seconds 
https://www.youtube.com/
watch?v=z43PXkvVC5c 

2. Rick Hansen Foundation – Josh Dueck 
Makes History
Short films about Josh Dueck, a skier who 
became paralyzed after a back flip went 
tragically wrong 9 years ago. He went on 
to become a sit-ski silver medalist at the 
Vancouver Paralympics in 2010 and the first 
person to land a backflip on a sit ski.

Prezis to support lessons
Website presentations (Prezis) can be found online at rickhansen.com/AIM-K-8. You must login to 
access these files. They can be used to introduce topics such as the Man In Motion World Tour or 
terms like Accessibility. 

Short films about inspirational athletes with disabilities
You will find many videos at rickhansen.com/schools-communities/school-program/abilities-
motion.

Appendices
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Rick Hansen Foundation: Length 3 minutes 
and 21 seconds, includes discussion of the 
difficulties of living with a spinal cord injury as 
well as Josh’s career as a sit skier.
youtu.be/6p-GtSx0v7I  

Salomon Freeski TV S5 E13 Sit Ski Backflip:  
Length 2 minutes and 53 seconds, focuses on 
Josh’s skiing and the buildup to the backflip. 
Watch up to 2:53.
youtu.be/4xjUUf_sK84  

3. Wheelchair Basketball Promo
Great Britain Wheelchair Basketball 
Association video
This film starts with two children watching 
others playing basketball. Due to their 
disability they believe they can only watch. 
They go to a club and receive tuition and really 
start to enjoy the game as their skills improve. 
The film finishes with the same young people 
playing in tournaments and eventually playing 
for the Great Britain wheelchair basketball 
team.

Length: 3 minutes and 9 seconds
youtu.be/AJLUD830PV0  

4. Nike Marla Runyan
Nike advert featuring Marla Runyan, an 
American track and field athlete, road runner 
and marathon runner who is legally blind but 
competes in able-bodied events. She is a 
three-time national champion in the women’s 

5000 metres and won the 1,500 meter race 
at the 1999 Pan American Games. She was 
the first legally blind athlete to compete in the 
Olympics.

Length: 31 seconds
youtu.be/T0nM8cvwWsg  

5. Trailer: The Lazyboy – A Short 
Documentary on Alex Cairns
Documentary on Alex Cairns. Alex is a sit skier 
from Squamish, BC. He was born with Spinal 
Bifida which left him paralyzed from the knees 
down. Six years ago his grandmother signed 
him up for his first ski lesson. Although he 
didn’t enjoy it much at first he stuck with it. 
Now, Alex is 21 years old and skis for the BC 
Para-Alpine Ski Team.

Length: 2 minutes and 35 seconds
vimeo.com/61280310   

6. Wheelchair Basketball – London 2012 Gold 
Medal Victory Promo
A short film about the men’s Canadian 
Wheelchair Basketball Team, which won gold 
at the London 2012 Paralympics.

Length: 1 minute and 20 seconds
youtu.be/y44koDmznoQ   
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Appendix I Additional Online Resources (continued)

1 
Rick Hansen Foundation
Lesson plans and information around disability 
awareness, accessibility and inclusion.
www.rickhansen.com/schools      

2
Council of Canadians with Disabilities
CCD is a national human rights organization 
of people with disabilities working for an 
accessible and inclusive Canada. 
www.ccdonline.ca       

Short films to challenge perceptions of disability

1. The Inclusion Club
A selection of videos that challenge our attitudes to disability and aim to raise our awareness of 
the abilities of people with disability in sport and physical recreation. 
www.theinclusionclub.com   

2. Matt Woodrum: Run with Me
Length: 6 minutes and 39 seconds. The story of an 11 year old with cerebral palsy, who struggles 
with running but ran the 400m – the longest event – at his school sports day.
youtu.be/mrz6HfW8Vjw   

List of famous people with disabilities

List of famous people with visual disabilities
https://brailleworks.com/braille-resources/famous-people-with-visual-impairments/       

List of famous people with hearing disabilities
https://en.wikipedia.org/wiki/List_of_deaf_people      

10 extraordinary people with disabilities
listverse.com/2010/01/18/top-10-extraordinary-people-with-disabilities      

Organizations that provide information and resources about people with disabilities generally
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3
Active Living Alliance for Canadians with a 
disability
ALA provides nationally coordinated 
leadership, support, encouragement, 
promotion and information that facilitates 
healthy, active living opportunities for 
Canadians of all abilities across all settings 
and environments.
www.ala.ca       

4
Bright Hub Education
Guides to teaching students with hearing 
impairments, visual impairments and physical 
disabilities. Lots of resources for teachers.
www.brighthubeducation.com/special-ed-
hearing-impairments       

5
Variety Village
Variety Village is an inclusive and family-
friendly fitness, sports and life skills facility 
in Toronto. The organization facilitates the 
achievement of life goals for people with 
disabilities through sports, fitness, wellness; 
awareness; education; training and skills 
development. It provides education programs 
for schools on-site at Variety Village, and off-
site at schools. 
www.varietyvillage.ca       

Organizations that provide information and resources about Deafness and hearing impairment

Canadian Association of the Deaf 
Research, consultation, and information on 
Deaf needs.
www.cad.ca       

Canadian Deaf Sports Association
CDSA selects and trains Deaf athletes 
for international competitions, especially 
the Panamerican Games for the Deaf, 
the Deaflympics and the World Deaf 
Championships.
www.assc-cdsa.com       

Canadian Hard of Hearing Association
CHHA is a nation-wide non-profit consumer 
organization run by and for hard of hearing 
people.
www.chha.ca       
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CNIB
CNIB is a registered charity, providing 
community-basedsupport, knowledge and a 
national voice to ensure Canadians who are 
blind or partially sighted have the confidence, 
skills, and opportunities to fully participate in 
life. www.cnib.ca       

Canadian Council of the Blind
Largest membership based organization of 
the blind in Canada. The CCB deals with the 
ongoing effects of vision loss with specific 
programs to encourage active participation in 
local communities through education, sports 
and recreation, and employment.
www.ccbnational.net       

Canadian Paraplegic Association 
The CPA assists persons with spinal cord 
injuries and other physical disabilities to 
achieve independence, self-reliance, and full 
community participation.
www.sci-can.ca       

Canadian Foundation for Physically Disabled 
Persons
The CFPDP assists individuals with physical 
challenges to live fuller lives and raise 
awareness of their achievements and  

contributions to society. CFPDP initiates 
projects that help thousands of physically 
challenged people across the country, builds 
awareness and promotes inclusion.
www.cfpdp.com       

Organizations that provide information and resources about blindness and vision impairment

Organizations that provide information and resources about physical disability

Signing Savvy
Online sign language resource for educators, 
interpreters, students, or anyone interested 
in American Sign Language. Signing Savvy 
includes a sign language dictionary containing  
several thousand high resolution videos 
of American Sign Language (ASL) signs, 

fingerspelled words, and other common signs 
used within the United States and Canada. It 
includes the ability to view large sign videos, 
build your own word lists and share them with 
others, create virtual flash cards and quizzes, 
print signs, build sign phrases, and more.
www.signingsavvy.com       

Appendix I Additional Online Resources (continued)
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Appendix J Glossary of Terms

Accessible: not having any barriers.

Accessibility: the degree to which a place can be used by or is available for everyone.  
An accessible place is one that does not have any barriers.

Advocacy: demonstration of one’s support for a cause, a person, or a group of people, for  
example, by public speaking, signing a petition, educating others about a topic, or generally  
raising awareness of an issue.

Barrier: an obstacle that prevents someone from doing something. Barriers may be physical  
(e.g. buildings with stairs) or social (e.g. people’s attitudes). 

Challenge: something that is difficult to do.

Difference Maker: an ordinary person who accomplishes extraordinary things by creating positive 
change in his or her community and in the lives of others.

Disability: when a part of your body or mind works differently, which may make doing some  
things difficult because of barriers. Barriers may be physical (e.g. buildings with stairs) or social 
(e.g. people’s attitudes).

Equality: the treatment of people as the same, with no special attention to historical or current 
disparity amongst groups, in order to exercise quantitative fairness in how individuals are  
supported and protected. 

Equity: the treatment and support of people according to their needs, in order to exercise  
qualitative fairness, by ensuring that everyone has access to the same quality of life and is 
equipped with the tools they uniquely need in order to achieve personal success. 

Inclusion: the practice of mindfully respecting all individuals in order to establish a sense of  
belonging for all, while at the same time recognizing and celebrating individuals’ differences.

Appendices
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Role Model: someone who sets an example for others, especially through positive behaviour and 
personal accomplishment.

Spinal Column: the bones of the back and neck. These bones are called vertebrae (VERT-eh-bray) 
and together they form a tube that protects the spinal cord. 

Spinal Cord: millions of nerves that send messages back and forth between the brain and the 
body. These messages allow us to feel, touch, move, breathe and walk. 

Teamwork: working together with others to accomplish a goal/task. 

Appendix J Glossary of Terms
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Appendix K Differentiated Instruction Strategies

Plus Minus Interesting 

What is it? 
Generally used as a creative thinking strategy, 
Plus Minus Interesting can also be used as  
informal assessment after a lesson or unit, to 
evaluate students’ understanding of a concept, 
lesson or unit.

Why use it? 
• Review lesson concepts as assessment 

for learning.
• See both sides of an argument.
• View things from a different point of view.
• Think broadly about an issue. 

How to use it? 
Students apply three questions to a statement 
or task provided by the teacher: 

• What are the positive ideas about this? 
• What are the negative ideas about this? 
• What is interesting about this?

Students can work as individuals, in pairs,  
in groups or as a whole group activity.

Example:
Tell me about what you learned reading about the Man In Motion World Tour 

Plus Interesting Minus 

I learned about the value of 
teamwork

Rick Hansen wheeled the 
circumference of the world.

People with disabilities face 
some barriers

Plus Interesting Minus 
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3-2-1 Summary

What is it? 
Students respond to three questions related to 
the lesson topic. Use this technique at the end 
of a lesson to show you what students are  
thinking and what they have learned.

Why use it? 
• Check for understanding 
• Reflective tool for both students and teachers
• Quick and efficient for assessing learning 
• To determine readiness, misconceptions 

and learning gaps 
• As a tool for planning instruction 
• Summarize key points

 
How to use it? 

• Emphasize the essential question for the 
day’s lesson

• Create two categories from the lessons  
related to essential learning and create  
questions

• Create one category for asking questions

Three things I learned

Two things I found 
interesting

One question I have

Appendix K Differentiated Instruction Strategies (continued)
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1) There are barriers for people with disabilities,

2) People can overcome barriers 

3) Teamwork helps us to overcome barriers

1) Our school main floor is accessible

2) Our library is not accessible. 

1) How can we make our library accessible?

Three things 
I learned by 
completing the 
activities on 
accessibility and the 
barrier checklist

Example:

Two things I found 
interesting about  
this activity

One question I have 
after completing  
this activity

Appendix K Differentiated Instruction Strategies (continued)

Appendices



28

Abilities in Motion Grades K-8 Toolkit

What I Know Line

What is it? 
What I Know Line is a survey organizer.  
Students stand on a line that represents  
their knowledge of a topic.

Why use it? 
• Allows for movement 
• Allows each student to share their  

knowledge at the same time and  
without oral communication 

• Check for prior knowledge 

How to use it? 
• Introduce the students to a topic or issue 

for discussion.
• Provide students with a statement  

(e.g. What I know about disabilities).
• Designate an area where the line will form 

and state which end represents their  
understanding on a continuum (ie. know  
a lot, know a little).

• Have students move and stand on the line.
• Ask some students why they placed  

themselves at that location on the line.

Appendix K Differentiated Instruction Strategies (continued)
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Talking Topic

What is it? 
Students review information with other  
students by asking and answering questions.  
Assign students partners. Each partner has a  
fact card and asks the other partner a question 
about it, giving feedback. Partners take turns  
asking questions.

Why use it? 
• Review of factual material
• Encourages greater participation
• Can be used to access prior knowledge or 

as a review of a current topic, unit or lesson

How to use it? 
• Group students in pairs.
• Partner A quizzes.
• Partner B answers.
• Partner A gives feedback. Confirms if  

answer was correct or provides the  
correct information.

• Partner B quizzes.
• Repeat the process.

Example 
After completing the “Calculating the Distance” lesson the teacher asks students to prepare some 
questions about what they have just learned, with answers. Students work in pairs, student A and  
student B.

 Partner A: How far did Rick travel during the Man In Motion World Tour?
 Partner B: The circumference of the world.
 Partner A: Correct!

 Partner B: How many gloves did Rick wear out?
 Partner A: 50
 Partner B: No, it was 94!

Appendix K Differentiated Instruction Strategies (continued)
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Exit Ticket

What is it? 
An effective communication tool to assess  
student understanding after a lesson or unit  
to find out what students have learned. 

Why use it? 
• Reflective tool for both students and teachers.
• Quick and efficient for assessing learning.
• To determine readiness, misconceptions 

and learning gaps.
• As a tool for planning instruction.

How to use it? 
• Select a central question or theme  

regarding the lesson or unit. 
• Write the question on a ‘ticket’ or on  

individual cards. 
• Students write their ideas and answers, 

and hand the ticket to the teacher on  
their way out of class. 

Placemat

What is it? 
Students work both alone and together around 
a single large piece of paper with the goal of 
sharing information, ideas and solutions.

Why use it? 
• Creates a visual display of learning and 

knowledge
• Helps to foster group work with each  

student contributing equally.
• Identifies what students already know 

about a topic.
• Students focus on a key topic, issue  

or challenge.
• Placemats can be displayed to show  

different perspectives on the topic.
• Written record of students’ conversations. 

How to use it? 
• Divide an 11x17 paper into equal  

sections based on the number of students 
in a group with a square in the middle.

• Write the topic of the activity in the square. 
• Each member writes his/her ideas in an  

assigned section of the placemat.
• Each member shares their ideas.
• If a question or issue is raised, students 

come to a consensus or summary and 
write it in the square in the middle of  
the placemat.

Appendix K Differentiated Instruction Strategies (continued)
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Graffiti

What is it? 
Graffiti is a creative brainstorming process  
that involves collecting ideas and questions  
from all students.

Why use it? 
• Compiles collective wisdom of students.
• Provides a visual display of learning. 
• Allow everyone to participate.
• Is an active strategy.
• To check for students’ understanding.
• Useful to clarify understanding, determine 

prior knowledge and check for understanding.

How to use it? 
• Place students in groups and provide a 

large piece of chart paper for each group. 
• Each group has a different coloured marker.
• Write the topic at the top of each chart. 

Topics can be the same or different. 
• Students have 30 seconds to think  

followed by 60-90 seconds to individually 
but simultaneously record ideas on  
the chart. 

• Students then move to a different chart.
• Repeat the process.

Parking Lot

What is it? 
A chart or bulletin board placed in a strategic 
place in the classroom for students to post 
questions or ideas related to lessons and  
activities. Students record these on post-it 
notes and ‘park’ them in the lot. The teacher 
spends a few minutes answering the questions 
or discussing ideas at an appropriate time.

Why use it? 
• Allows students to post questions  

anonymously.
• Can be used as an exit ticket to assess 

learning and understanding.

• Useful when time may not allow for  
discussion of all ideas.

• Encourages students to pose additional 
questions or ideas.

How to use it? 
• Dedicate a place where students can post 

their questions and ideas.
• Explain the use of the parking lot, and  

provide sticky notes. 
• The parking lot can have headings such as: 

questions, ideas. 
• Use it during a lesson or as an exit ticket.
• Review the questions and ideas as  

time allows. 

Appendix K Differentiated Instruction Strategies (continued)
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Conversation Circles

What is it? 
Conversation Circles support discussion in 
which students take turns making a verbal  
contribution in a group setting.

Why use it? 
• Allows each student to take a turn. 
• Organized so one student is speaking  

at a time.
• Useful to access prior knowledge or  

review learning. 
• Encourages the expression of thoughts 

and feelings on a topic within a structure.
• Enhances oral communication and  

listening skills.

How to use it? 
• Place students in groups of 3 or more. 
• Explain that students will take turns 

verbally to share ideas. 
• Outline the order of the discussion  

(i.e. clockwise or counter clockwise).
• State the topic of discussion. 
• Time responses with a cue to move to  

the next speaker.
• An alternative is to allow students to  

write their ideas.

KWL Chart

What is it? 
A graphic organizer used to activate  
background knowledge prior to a lesson, set  
a purpose for the unit and assess learning.

Why use it? 
• Assess prior knowledge. 
• Activate curiosity regarding a topic.
• Assess learning and identify gaps.
• Can be used to drive instruction and  

guide student learning.
• Allows students to expand their ideas.

How to use it? 
• Divide a piece of chart paper into  

three columns. 
• The columns are: K for what I know,  

W for what I want to know and L for  
what I learned. 

• Students complete the first two columns 
before a lesson or unit. 

• After the unit or lesson the student  
complete the last column to indicate  
what they learned

Appendix K Differentiated Instruction Strategies (continued)
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Question and Answer Pairs

What is it? 
Partners discuss a question, issue, idea or 
situation with one another. Discussion can be 
shared with the class. 

Why use it? 
• Actively involves the student.
• Enhances oral communication and  

listening skills. 
• Increases accountability.
• Encourages reluctant participants.
• Useful for brainstorming, determining prior 

knowledge or checking for understanding. 

How to use it? 
• Place students in pairs.
• Ask a question, present an issue, describe 

a situation or offer an idea. 
• Partners take turns sharing. 
• Option to randomly ask class or partners to 

share with the whole group.

Two Stars and a Wish

What is it? 
Students identify two positive aspects of the 
work of a peer and then express a wish about 
what the peer might do next time in order to 
improve another aspect of the work.

Why use it? 
• Helps activate students thinking about 

their own work 
• Empowers students as owners of  

their learning,
• Leads to self-reflection and self-regulation 
• Simple way to give specific feedback 

How to use it? 
• Review an anonymous piece of work  

with the entire class and have all students 
provide feedback.

• Model positive feedback.
• Break the class into pairs and have them 

review each other’s work.
• Have each student assess their own work.

Appendix K Differentiated Instruction Strategies (continued)
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Case Study: Trent Seymour

In 2014, Trent Seymour was a promising 
pitcher and catcher when he helped his team 
win gold at the North American Indigenous 
Games. Then at the age of 16 he was paralyzed 
in a hunting accident. Trent spent weeks in  
the intensive care unit to recover from his 
injuries which damaged his spine and left him  
a paraplegic.
  

 

As Trent worked through his rehabilitation he 
wanted to focus on what he could do and get 
back to the things he loved, including baseball. 
Now that playing wasn’t an option,  
he signed up for umpire training. Today, Trent  
is Canada’s first fastball wheelchair umpire.

As Trent says, "You got to really focus on what 
you can do and get back involved in the things 
you love."

Appendix L Personal Stories of People with Disabilities
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Case Study: Richard Peter

Richard “Bear” Peter began playing wheelchair 
basketball at age 15 after a team came to 
his school and introduced him to wheelchair 
sports. He has been using a wheelchair since 
being injured in a bus accident at four years old.

Peter became a staple of Team Canada since 
first making the Senior Men’s National Team 
in 1994. His athletic repertoire includes back-
to-back Paralympic gold medals in 2000 and 
2004, a Paralympic silver medal in 2008, a 
third Paralympic gold medal in 2012, and a 
world championship title in 2006. He retired 
from the National Team following the 2012 
season.

Peter was also a key component of a dominant 
British Columbia provincial team that won five 
consecutive national championship titles. He 
also won a national title in the United States. 
Along with Team Canada teammate Joey 
Johnson, Peter is the second Canadian athlete 
to be recruited by and play for RSV – Lahn Dill 
– a professional wheelchair basketball team 
in Germany. Peter also played professionally in 
Italy.

Peter is known for his tenacity, dedication and 
focus. A true teammate and a positive leader on 
and off the court, Peter makes himself available 

to provide advice, feedback, and mentoring to 
younger players. An ambassador for the game 
and for Canada, Peter exemplifies fair play and 
sportsmanship. He credits intensive training 
and a commitment to continuously study the 
game as keys to his success.

That success has been recognized off the 
basketball court. In 2000, Peter received the 
Tom Longboat National Award for Aboriginal 
Male Athlete of the Year. In 2008, he was 
named Wheelchair Basketball Canada’s 
Male Athlete of the Year. In 2010, he was 
inducted into the BC Sports Hall of Fame, and 
in 2012, he received a National Aboriginal 
Achievement Award for his outstanding athletic 
accomplishments. In 2013, he was named BC 
Wheelchair Basketball Society Male Athlete of 
the Year.
 
Learn more at http://www.wheelchairbasketball.
ca/players/richard-peter/

Appendix L Personal Stories of People with Disabilities
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Thank you for using the Abilities in Motion toolkit! Our free 
resources help educate youth about accessibility, inclusion, 
and the potential of people with disabilities. These lessons 
and activities empower youth to become leaders and a new 
generation of accessibility champions.

Find out more about …

RHF Ambassadors (all grades) 
RHF Ambassadors help create meaningful dialogue about disability, 
accessibility, and inclusion by providing free presentations from a diverse 
group of people with mobility, vision, and hearing disabilities to schools and 
communities across Canada.  rickhansen.com/ambassadors

Difference Maker (Grades K-8)
This toolkit introduces the idea that anyone can accomplish extraordinary 
things simply by thinking and acting beyond his or her own interests, and ends 
in an optional award ceremony recognizing students for making a difference 
in their school or local community. These four lessons can be taught over a 
week, a month or a term and is easily incorporated into existing curriculum. 
rickhansen.com/DM-K-8

Rick Hansen Story (Grades K-8)
Using Rick’s story as a focal point, students develop an understanding of the 
potential of persons with disabilities, while learning about geography, weather 
systems, mathematical computation, teamwork, and reading comprehension. 
Students are encouraged to analyze environments from others’ perspective, 
empathize, problem solve, collaborate with peers, and communicate the 
importance of teamwork. rickhansen.com/RH-Story-K-8
 

Register for your free resources or book an Ambassador 
presentation today: rickhansen.com/schools | 
1.800.213.2131 | schools@rickhansen.com

http://rickhansen.com/ambassadors
http://rickhansen.com/DM-K-8
http://rickhansen.com/RH-Story-K-8
http://www.signingsavvy.com  
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To find out more or download our resources, visit  
www.rickhansen.com/schools, call 1.800.213.2131  
or email schools@rickhansen.com.
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